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Introduction 

The following educational program narrative is the result of collaborative efforts between Westwood 
Public Schools and their designer, Dore + Whittier.  It communicates the District’s existing and future 
educational program offerings, defines expected educational activities, and provides an in-depth 
description of the District’s position on key curriculum goals, objectives, and polices.  Information 
contained in this section is organized to align with the expectations identified in the MSBA Module 3, 
Section 3.1.2.  

The educational program applies to a new or renovated facility serving one of three agreed-upon 
enrollments: 

·         Enrollment 1:  Paul Hanlon Elementary School – 315 students 

·         Enrollment 2:  Hanlon + Deerfield Elementary Schools – 560 students 

·         Enrollment 3:  Hanlon + Sheehan Elementary Schools – 685 students 

Ultimately, the intent of this section of the Preliminary Design Program document is to establish a 
clear roadmap for the development of three space summaries (one for each agreed upon enrollment), 
conceptual design alternatives, and a basis for evaluation to identify a preferred alternative.  Much of 
what’s described in the following document applies to all three design enrollments; therefore, the 
District has structured this as a single narrative with subsections documenting any programs, services, 
teaching methodologies, and preferred instructional practices that differ within the existing facilities 
and/or may change based on the agreed-upon enrollments.   

In April 2014, the Westwood Public Schools completed a comprehensive Space and Capital Needs 
Study, during which their architect, SMMA, developed a master plan of options based on a three-tiered 
approach as defined by the District. Tier one options, labeled as “Status Quo”, investigated only 
necessary code and systems upgrades. Tier two options, labeled as “Satisfy Educational Program”, 
intended to match the number of classrooms and resulting student populations with the capacity of 
academic and special education spaces. Finally, tier three options, labeled as “Consolidate”, explored 
redistricting approaches and options for constructing a new elementary school by consolidating 2-3 
of the existing elementary districts. The Hanlon Building Project is a result of that Space and Capital 
Needs Study.    

  District Mission 
  
The mission of the Westwood Public Schools is “to prepare students for college, career, and 
civic life by providing rich and challenging curriculum, high-quality instruction, and authentic 
educational experiences”.  The District supports this mission by implementing and 
encouraging three core values across all schools: 
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● Academic excellence and a commitment to improvement 
● Curiosity and tenacity 
● Respectful relationships in a caring, collaborative community 

Vision + Strategic Objectives 
  
As per the District’s Vision, “Graduates of the Westwood Public Schools are skilled, confident, 
curious, and kind: excited for their futures and ready to contribute to their communities.” To 
achieve this vision, the District has developed a Strategy for District Improvement, organized 
into four main objectives: 
  

● Meaningful Learning Experiences. 
○ Expand and invest in programs and practices that provide authentic, 

student-centered learning. 
○ Identify opportunities and support the development of student-led civic 

engagement projects. 
○ Explore options for instructional time that integrate an ambitious 

educational vision with the developmental needs of students. 

 

● Coherent, Connected Curriculum 
○ Improve student reading and writing outcomes by aligning curriculum 

and instruction PreK - 12. 
○ Promote coaching, peer observation and peer feedback within and 

across schools in order to help students progress toward learning goals 
from year to year/building to building without unnecessary repetition 
or gaps. 

○ Develop a manageable approach to common assessment that provides 
educators, students and parents information about student learning. 

 

● Healthy and Supported School Community 
○ Develop and implement a district wide plan for meeting students’ social 

and emotional learning needs. 
○ Implement programs and instructional practices that recognize and 

support the needs of students and families in an increasingly diverse 
community. 

○ Expand efforts to help students navigate the technology-infused 
environment in a way that is safe, effective, healthy, and well-balanced. 
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● Facilities for the Future 
○ Engage residents in open dialogue about the qualities of school 

facilities that will support the next generation of Westwood students. 
○ Continue to meet MSBA requirements, milestones, and deliverables to 

complete the Feasibility Study. 
○ In collaboration with municipal police and fire, continue to improve 

school security infrastructure. 

 

School-wide Goals 
  

Within the District-wide objectives, the Westwood Public Schools 2019-2020 Elementary 
School Improvement Plan identifies specific elementary goals targeting each District 
objective: 
  

● Meaningful Learning Experiences 
○ Explore hands-on learning opportunities for end-of-year culminating 

experience with Grade 5. 
○ Support expansion of coding and makerspaces beyond Grade 3 
○ Continue to support student inquiry-based learning in science. 
○ Identify opportunities and support the development of student-led civic 

engagement projects. 

 

● Coherent, Connected Curriculum 
○ Implement curriculum recommendations from ELA review committee. 
○ Promote peer observation and coaching within and across schools in 

order to help students progress toward learning goals from year to 
year/building to building without unnecessary repetition or gaps. 

○ Explore opportunities for integrating literacy with other content areas. 

 

● Healthy and Supported School Community 
○ Provide social emotional learning (SEL) training for all classroom 

teachers. 
○ Provide SEL programming for parents. 
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Description of Current and Future Educational Program 
  
A challenge exists when documenting the future educational program for any building expected to 
exist for fifty years. That challenge, of course, is that it is very difficult to predict the educational 
needs of a school beyond five or ten years. New research will emerge related to teaching and 
learning.  Technology will continue to evolve and have an impact on means and methods. With that 
understanding, the description of the future educational program provided in this subsection is 
representative of the District’s best understanding of how the new or renovated building will be 
used. It is important to note, however, that to the greatest extent possible, the District's guiding 
principles for design include incorporating enough flexibility into the design such that educational 
policies and practices can evolve over time. 
  

A.  Grade and School Configuration Policies 

 
Current Grade Configuration 

  
The Westwood Public Schools currently operates five elementary schools, supporting grades K-5. The 
District’s current (2019-2020) enrollments per building are as follows: 
 

·         Deerfield School:  197 
·         Downey School:  288 
·         Martha Jones:  268 
·         Paul Hanlon:  205 
·         William E. Sheehan:  310 

  
The District also operates the Westwood Integrated Preschool, a District-wide PK program for three 
and four-year old children with special education needs, as well as community children without 
disabilities, who serve as developmental models for children with disabilities in the skill areas of 
language, socialization, play and motor development.  All students must be three years of age and 
Westwood residents to enroll. Currently, there are 41 students in the program, which is housed at the 
same building as the Westwood High School with a smaller off site location at the Downey Elementary 
School for students who receive programming as part of the Westwood Applied Behavior Analysis 
program who are ages three and four. 

  
Finally, the District operates a stand-alone middle school and high school with 2019-2020 enrollment 
as follows: 

·         E. W. Thurston Middle School: 706   
·         Westwood High School:  1,007 
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Proposed Grade Configuration 

  
The District’s future educational program includes the option of consolidating the Hanlon School with 
either the Deerfield or Sheehan School in a new or renovated facility.  No other changes to grade or 
school configurations are planned at this time. 

  
Currently, all three elementary schools considered as part of this project (Hanlon, Deerfield, and 
Sheehan) maintain 1-3 sections per grade level, which fluctuates year to year as students matriculate 
through the grades.  Following a review of the educational literature surrounding class size, the District 
has committed itself to smaller class sizes given research that suggests that students in small 
environments are much less likely to be overlooked or alienated.  Additionally, smaller class sizes 
encourage greater individualized student-teacher interaction and increased student academic, social, 
and emotional success.  Smaller class sizes also further support intervention strategies within the 
classroom for students who need extra support.   

 
Even when consolidating two elementary schools, the District firmly believes that it can continue to 
support these small learning communities by maintaining smaller class sizes and leveraging grade-
level clusters throughout the building.  
 

B. Class Size Policies 

The District’s Class Size Policy (approved December 14, 2017) is as follows: 
 
File IIB of the school district’s policy states that:  
 
The Westwood School Committee is committed to favorable class sizes at all grade levels as one 
important element of the learning experience for students. To the extent possible, the School 
Committee will maintain reasonable class sizes in all classrooms throughout the system. 
Recommended class sizes are listed below, with the understanding that these are guidelines rather 
than absolute limits requiring strict, literal adherence, and should serve as a guide for budgeting 
purposes and in response to the enrollment of new students into classes that are near or at the 
numbers listed below: 

  
Grade Level                  Class Size 
  
K-3                                    18-22 
4-5                                    18-24 
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6-12                              Reasonable class sizes (18-24), ideally not higher than 28, with  
the exception of traditionally large group classes (e.g. band) 

In the event that a class in grades K-3 reaches 23 students or a class in grades 4-5 reaches 25 students, 
or if a principal believes that a particular class is not functioning properly, the superintendent in 
consultation with the building principal may recommend one of the following actions: 
 

1.       Reallocate or increase literacy or math specialist support 
2.       Reallocate or increase literacy paraprofessional support 
3.       Assign an instructional assistant to the class for part or all of the day 
4.       Provide an additional teacher in a co-teaching model 
5.       Open an additional class section at that grade 
6.       Use other practical solutions as may be deemed appropriate 

  
If, in the judgment of the superintendent, it is necessary to take action that would affect the budget, 
such as increasing professional staffing, a recommendation will be brought to the School Committee 
for approval. 

As a matter of practice, the District seeks to maintain class sizes within the boundary of its class size 
policy. In certain circumstances, actual practice dictates that these targets are exceeded, but the 
District strives to avoid this when possible. Based on the above targets, the projected general 
classroom needs for this project are as follows: 

 
Hanlon School population only: 
  

● 315 students total ÷ 6 grade levels = 53 students per grade level 
● 53 students ÷ 18 students per Kindergarten classroom = (3) Kindergarten classrooms 
● 53 students x 5 grade levels = 265 students ÷18 students per classroom = (15) Grade 

1-5 classrooms* 
  

*The District proposes 5 additional classrooms for Grades 1-5 to maintain 3 sections per 
grade level as students matriculate through the system. 
 
 
Combined Hanlon + Deerfield populations: 
  

● 560 students total ÷ 6 grade levels = 93 students per grade level 
● 93 students ÷ 18 students per Kindergarten classroom = (5) Kindergarten 

classrooms 
● 93 students x 5 grade levels = 465 students ÷ 18 students per classroom = 

(25) Grade 1-5 classrooms* 
  

*The District proposes 5 additional classrooms for Grades 1-5 to maintain 5 sections per 
grade level as students matriculate through the system. 
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Combined Hanlon + Sheehan populations: 
  

● 685 students total ÷ 6 grade levels = 114 students per grade level 
● 114 students ÷ 18 students per classroom = (6) Kindergarten classrooms 
● 114 students x 5 grade levels = 570 students ÷ 18 students per classroom = 

(30) Grade 1-5 classrooms* 
  

*The District proposes 5 additional classrooms for Grades 1-5 to maintain 6 sections per 
grade level as students matriculate through the system. 

 

C.  School Scheduling Method 

  
Current Scheduling Methodology 

  
The building schedule is created by a scheduling team consisting of general education teachers, 
special educators, and instructional specialists, as well as the principal. Priorities are given to 
creating 45-90 minute blocks for math, literacy, writing, science, and social studies, and aligning 
academic blocks across grade-level classrooms, thus allowing support staff to maximize their time 
with students. In addition, each grade-level has three 30-minute Intervention blocks per week to 
ensure that students in need of related services such as Speech, OT, PT, etc. can be pulled out of 
classrooms without missing new academic instruction. 

Specials (art, music, library, coding and PE) are scheduled with the goal of providing common 
planning time for grade-level teachers and the opportunity for teachers to collaborate with 
instructional coaches and special educators. This goal, which is critical to Westwood’s vision of the 
use of formative assessment data to plan for instruction, student-centered instructional coaching, 
and the seamless integration of general and special education, is complicated by the fact that art, 
music, and PE teachers currently share space, sometimes making it impossible to create this 
common professional time. The schedule is further constrained by the fact that interventionists 
(literacy specialists, math specialists, ELL teacher, OT, etc.) currently share one space. 

 
The current time allotments for core academic subjects at Hanlon, Deerfield, and Sheehan Elementary 
Schools are as follows: 

  Core Academic Subjects 
  

ELA:                                           105-135 minutes daily 
Math:                                        45-60 minutes daily 
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Science/Social Studies1:             45-60 minutes daily 
 
 Specialized Subjects 

  
Art (Performing + Visual Art):           45 minutes; 1-2 times per week* 
Music:    45 minutes; 1-2 times per week* 
Physical Education (Adaptive PE): 45 minutes; 1-2 times per week* 
Library:                                                 45 minutes; 1-2 times per week* 
Coding (only grade 3):  45 minutes; 1 per week 
 
*Students in Grades K-2 and 4-5 at Hanlon, Deerfield, and Sheehan are provided a second 
session of either art, music, PE, or library once a week to complete the 5-day specials cycle. 
Alternatively, students in Grade 3 at Hanlon Deerfield, and Sheehan are provided 
instruction in coding as part of their 5-day specials rotation.  
 

Though Hanlon, Deerfield, and Sheehan follow the same academic schedule, their school day 
start/end time is one area where they differ. Like other District elementary schools, Hanlon and 
Sheehan run from 8:50am - 3:10pm. Deerfield runs from 8:25am - 2:45pm in order to accommodate 
the District’s bus runs. 
 
Proposed Changes to Future Scheduling Methodology 
 
In all three design enrollments, the core academic programming will remain very similar in terms of 
instructional minutes.  The allocation of specialized subject minutes may change as the district looks 
to expand third grade coding classes into grades 4 and 5 and makerspace-like Learning Lab 
opportunities throughout the elementary grades.   The additional coding lessons will be taught by a 
qualified lead instructor with expertise in the Massachusetts Digital Literacy and Computer Science 
(DLCS) standards.   Learning Lab projects will be supported by our library media and instructional 
technology specialists in partnership with classroom and other subject specific teachers (e.g., music).   

 
While the minute allotment for specialized subjects may change, the scheduling methodology itself 
will still be a collaborative venture and prioritize the creation of common planning time.  The 
availability of dedicated space for art, music, PE and coding/Learning Lab will allow for more flexibility 
in creating dynamic schedules that support student needs.    
 
In the Hanlon-only option or either of the consolidation options, the school start and end times will 
be 8:50-3:10 if no other changes are made to start times in the district.  This spring, the district is 

 
1 Throughout the school year, most elementary teachers alternate between social studies and 
science units. 
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beginning to examine the possibility of later high school start times. If a change is made at the 
secondary level, in all likelihood, elementary start times would change as well.   

 

D. Teaching Methodology and Structure 

 
This section documents current and proposed administrative structures, academic structures, 
and teaching methods for each existing school and design enrollment.  

  
Administrative and Academic Organization/Structure 

  
Current Organization 

 
Hanlon, Sheehan, and Deerfield Elementary Schools are all currently led by a full-time building 
principal, each of whom oversees teaching and academic support staff for students in grades K-5. To 
date, the District has directed the design team to plan for the following personnel in each agreed-
upon design enrollment:  
 
 

Personnel Hanlon Only Hanlon + Deerfield Hanlon + Sheehan 

Principal 1 1 1 

Assistant Principal 0 1 1 

Secretary 1 2 2.5 

Nurse 1 2 2 

School Psychologist 1 1.6 2 

Teacher – K  3 5 6 

Teacher – 1st-5th 15 25 30 

 
  

As the feasibility study progresses, the District may revisit the planning numbers for administrative 
and academic personnel.  

 
Curriculum Delivery Methods & Practices 

 
Current Practices 
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Guided by a shared commitment to meet the needs of a wide range of student learners, classroom 
teachers at Hanlon, Deerfield, and Sheehan plan lessons that are student-centered, hands-on, and 
inquiry-based. Classrooms are a bustling hub of differentiated, cooperative, small-group learning 
teams. General education teachers, special education teachers, and interventionists share students 
across classrooms, utilizing break-out spaces and pushing into classrooms throughout the day. 
Because all three elementary schools’ current spaces are smaller than average and not designed for 
this type of instruction, “push-in” support and small group work often takes place in classroom 
corners, on the floor, and at small tables in the backs of classrooms. Pull-out support happens in 
hallways, converted closets, the cafeteria, the lobby, shared office spaces, and in Special Education 
classrooms, which are also converted offices. 

Increasingly, teachers in Westwood are using a workshop style approach to instruction.  Lessons 
typically begin with a whole group introduction or mini-lesson.  This is followed by time for students 
to roll up their sleeves and work -- independently, with a partner,  in a small group, or with a teacher 
or instructional assistant -- on a task that has been designed with a child’s specific instructional needs 
in mind.   During math workshop time, for example, a teacher might take time to review a concept 
with the whole class seated at the rug near the whiteboard.  After the review, students work in 
different stations depending on their level of mastery of the concept.  One group might work through 
some tasks with guidance from the teacher, another group might practice independently and check 
their results online, a third group plays a game that supports generalization of the skill and a fourth 
group, guided by a math coach, takes on some challenge problems.    
 
These classroom practices are supported by the significant investment that the Westwood Public 
Schools has made in Instructional Specialists/Coaches.  Hanlon, Deerfield, and Sheehan Elementary 
Schools leverage Technology, Science, SEL, Math, and Literacy Specialists/Instructional Coaches to 
support both staff and student learning.  These coaches provide embedded professional development 
and support to help teachers implement the District curriculum and achieve the District’s strategic 
goals.  Instructional coaches co-plan with teachers, model lessons, help teachers analyze data, help 
design classroom-based interventions, and work with building based child study teams to monitor 
and assess the effectiveness of interventions.  Coaches have also started conducting walkthroughs 
with administrators followed by debriefing sessions, in order to highlight effective instructional 
strategies in action and identify opportunities for additional teacher training and support.   

 
Both push in (within the classroom during literacy lessons) and pull out (small group work outside of 
the classroom) literacy intervention is provided for students who may need supplemental support in 
their development of reading and writing skills. Students are identified for intervention through a 
series of literacy assessments, and intervention is provided by literacy specialist/coaches or literacy 
paraprofessionals in addition to classroom teachers themselves. Students who receive literacy 
intervention commonly receive instruction from a member of the literacy staff several times a week.  
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Math specialist/coaches provide a very similar level of support in math for students and staff. The 
mathematics specialists assist classroom teachers in determining students in need of intervention to 
meet grade-level standards. Coaches also work with classroom teachers to develop in-class 
interventions for students, as well as provide direct services to small groups of students identified as 
needing targeted intervention.   

 
Instructional technology coaches and science coaches work with both students and teachers as well.  
These professionals often co-teach with classroom educators when introducing a new unit in science 
or  new technology skills.  They also offer support when teachers are planning for science instruction 
or planning lessons that integrate new technology resources. 
  
Proposed Changes 

The Westwood Public Schools has invested significant personnel, professional development, 
materials, equipment and supplies into an elementary school experience for our students that is in 
line with best practices in the field of elementary education and has an articulated strategy for district 
improvement. Programmatically, the new educational space would need to support continued 
emphasis on a workshop model for literacy and math; increase the district’s ability to provide a hands-
on, inquiry-based STEM education; provide opportunities for project-based learning to promote civic 
engagement in social studies; enhance a robust arts/specialized subjects program; and house special 
education programs designed to support students in their home community. 

 
In addition, the specialist/coaches in literacy and math seek to provide more intervention and 
support within the regular classroom during workshop instructional time, and to reduce the 
amount of time that students are pulled out of their classes.   For this shift to be effective, 
classrooms must have enough space and be designed to support multiple activities happening 
simultaneously.  Currently, there are no dedicated rooms for science, technology, math or literacy 
specialists/coaches to meet with staff or students. Many of these staff are housed in converted 
storage spaces.  The SEL coordinator--a brand new position in the District--will also be engaged in 
providing PD, co-planning, co-teaching and coaching.  In any design enrollment option, the District 
seeks dedicated space for specialists/coaches.  

  
English Language Arts/Literacy 

  
Current Practices 

 
Westwood Public Schools recent English Language Arts (ELA) and Literacy Curriculum Review lays out 
an ambitious vision for student achievement that is carefully aligned with the goals of the 
Massachusetts English Language Arts Curriculum Frameworks:   
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Students in the Westwood Public Schools are curious readers, critical thinkers, careful 
researchers, thoughtful listeners, effective writers, and powerful speakers.  

They explore, question, and analyze texts that represent diverse voices and 
experiences.  
They collaborate to share insights and discover new ideas.    
They speak and write to shape their lives, their communities, and their world.  
They use their developing skills to inform, persuade, create, and inspire.  
 

ELA/Literacy instruction in the elementary grades involves teachers modeling their own thinking, 
questions, and strategies for students in a manner that brings transparency to the reading and writing 
processes, while gradually releasing the responsibility for employing these skills and strategies to the 
students.  Simultaneously, students learn the foundational literacy skills necessary to read texts 
independently and compose their own thoughts in writing. As students move through the elementary 
grades, the depth and complexity of the texts, compositions, and discussions increases. Teachers 
facilitate student-led discussions in a manner that allows students to synthesize a variety of 
information from a range of sources.  

  
Most elementary Westwood Public School educators use Reading and Writing Workshop as their 
primary instructional model. Pulling from a variety of researched-based resources, teachers introduce 
and model specific skills or strategies during a brief, targeted lesson. The skills and strategies chosen 
are based on the individual and collective needs of the students. The students are then given an 
opportunity to apply the skill or strategy during independent/partner/small group reading and writing 
times. During this time, the teacher conferences with students individually or meets with students in 
small groups to address individual needs, further develop the targeted skill or strategy, and assess for 
the transfer of skills and strategies into students' independent practices. The conferencing and small-
group portion of the workshops is also a time during which teachers identify the specific needs of the 
students that will be addressed in future focus lessons. Finally, the Reading and Writing Workshop 
times usually conclude with a whole-class sharing time that allows students to learn from each other 
what is helping them to be successful readers and writers. 

In addition, Westwood employs specific phonics and spelling programs.  The Fundations Program is 
used  in grades K-2 and Sitton Spelling in grades 3-5.    

In grades K-2 teachers draw on the program Handwriting Without Tears for handwriting instruction.  
At the end of grade 2, students are introduced to Typing Club, a web-based program for learning 
keyboarding skills.  
 

  
Proposed Changes 
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The recent curriculum review included recommendations for changes and improvements that will 
impact elementary instruction when implemented.  First, while the  Calkins Units of Study 
curriculum resource (a Reading and Writing Workshop -based program) is widely used, it will now 
be adopted district wide.  This means that at every grade level, elementary classrooms 
throughout the district will be relying on the workshop structure.  As a result, we expect to see 
short blocks of direct instruction time and longer stretches of individual and small group work.   

 
The district is looking for classrooms that are designed to complement this model:  spaces that 
adapt to support whole group lessons, independent reading and writing time, small group 
planning and discussion, and student-led presentation. 

 
 
Mathematics 

  
Current Practices 

 
The goals of Westwood’s elementary math program are to ensure that students learn the 
mathematical concepts articulated in the Massachusetts Frameworks and also to help students 
learn to use mathematical practices (e.g.,”look for and make use of structure” or “attend to 
precision”) in school and in daily life to solve problems.   

The district uses the TERC Investigations in Numbers, Data, and Space program coupled with a 
workshop approach to develop computational fluency, deep conceptual understanding, and the 
capacity to apply mathematical concepts to real-world problems.  Through their study of mathematics, 
students engage with operations and algebraic thinking, numbers and operations in base ten and 
fractions, measurement and data, and geometry.  The program is guided by the following set of beliefs 
about teaching, learning, and assessing mathematics:  

● Mathematical ideas should be explored in ways that stimulate curiosity, create 
enjoyment of mathematics, develop depth of understanding, and promote 
mathematical thinking.  

● An effective mathematics program focuses on problem solving and requires teachers 
who have a deep knowledge of mathematics. 

● Assessment of student learning in mathematics should be designed to inform 
instruction and learning 

 
Proposed Changes 

 
The district has recently focused on helping teachers develop a more nuanced understanding of 
mathematical fluency, and as part of that effort, math specialists are working with teachers to 
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replace timed, random math fact practice with games and activities that promote fluency.     
Students often participate in these games and activities during math workshop time.   

 
One of the greatest challenges elementary educators face is that of supporting the learning of 
students with wide-ranging math skills.  Some of our students take extra math classes outside of 
school for enrichment, while others needs extra support and practice to develop fundamental 
numeracy.  Our math coaching team is currently working to shift the current model of math support 
so that teachers can differentiate instruction more consistently and offer more intervention 
opportunities for struggling students in class. In order to facilitate this change, math coaches are 
using a student-centered coaching approach and providing more push-in intervention support 
instead of pulling students out of class.   

 
The availability of breakout spaces within and near classrooms, along with the clustering of grade 
level classrooms will enhance the district’s ability to move toward this model.  Coaches will then 
have the ability to work with groups of students from multiple classes in an area that is within or 
adjacent to the classes themselves.   

Science 

Current Practices 

As part of the district's continual curriculum review process, the Westwood Public Schools engaged in 
a PreK-12 review of its science curriculum during the 2015-2016 school year.  The goals of the review 
were to assess program strengths, identify areas for improvement, and establish a process for 
aligning curriculum to the state's newly adopted learning standards for Science, Technology, and 
Engineering.  As a result of that process, the Science Curriculum Review Committee articulated a vision 
for science learning in Westwood that now guides the work of elementary educators: 

● Students in the Westwood Public Schools engage in an inquiry-based approach to 
science: they ask good questions, and the systematic pursuit of answers leads them 
to more questions.    

● Students work in teams to observe and analyze, design and refine, and they use a wide 
array of technologies and tools to support their creations and investigations.    

● Students discover and draw on the connections among the sciences as well as the 
connections between science and other disciplines.  In addition to learning science 
concepts, they learn to think, listen, read, write and speak like scientists.   

● Most importantly, students enjoy exploring their world and the universe through 
science.  They follow the trail of their curiosity as they investigate questions and 
problems that matter both locally and globally.   

Instruction during science lessons is hands-on, inquiry-based, and exploratory, with the goal of 
developing in students the knowledge, skills, and habits of scientists.  Teachers are also beginning to 
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help students access science concepts through the use of non-fiction texts that are part of literacy and 
social studies instruction. 

Several of our schools (Deerfield, Sheehan and Downey) have dedicated outdoor learning spaces that 
support hands-on science learning.  Gardens are used to study plant life cycles and to learn about the 
impact of soil, sunlight, water and other variables on the growth and development of plants.  Several 
schools also have easy access to forest or wetland habitats that students can explore during plant and 
animal studies.   

In 2019-2020,  the district initiated a composting program in all five elementary cafeterias, with grant 
support from a local educational foundation.  The composting program ties directly to science lessons 
in all of our elementary grades, with a full composting unit in grade 5.   

At the elementary level, formal science instruction typically takes place during  45 - 60 minute blocks 
of daily time.  Many teachers alternate between science units and social studies units.   Educators use 
STEMScopes as a primary curriculum resource with supplemental lessons from Mystery Science.  

FInally, many teachers have started incorporating informal opportunities for science learning 
throughout the day into their schedules by setting up classroom “wonder stations” and by using 
morning circle time and other flexible time blocks to encourage students to ask scientific questions 
and explore science ideas 

 
Proposed Changes 

Westwood’s science curriculum assumes a teacher’s ability to set up differentiated, inquiry-based, 
material-intensive science experiments that children can run and observe, either in the classroom or 
in outdoor learning spaces. It also assumes the ability to teach in cooperative, small-group learning 
teams. Currently, space limitations in classrooms and a lack of break-out space often necessitate using 
the hallway, gym or cafeteria for science instruction. A goal for the District is to have educational 
facilities that allow staff and students to fully realize this kind of science learning. 

The District envisions this type of project-based, investigative learning taking place in the general 
education classrooms, with additional potential for using  the reimagined library, extended learning 
spaces, shared small group rooms, outdoor learning spaces, and a dedicated STEAM room for 
experiments and/or demonstrations that a classroom alone may not be able to support.  

 
For example, at the current Hanlon School, larger assembly spaces like the cafeteria and gym are used 
as teaching space for science experiments such as building large-scale marble roller coasters to 
demonstrate principles in force and motion. Currently, these teaching models and manipulatives 
must be dismantled and rebuilt between science lessons, which often means a loss of continuity, time 
on learning, and teacher prep time. In either design-enrollment, environments conducive of 
supporting Next Generation Science standards should include: 
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● Storage space for science kits and additional materials; these areas might also allow 

for experimentation with plants or animals in various simulated “environments.” 
● Water available with a sink deep enough to facilitate cleaning specimens and 

glassware and filling of large basins of water for activities like buoyancy experiments. 
● Access to robust, interactive technology with applications and software used to 

support curricular access and application (e.g., an augmented reality sandbox) 
● Flexibility in space and furniture to support various instructional strategies, activities, 

group sizes, and learning modalities 
● Ample counter space to display student work, place on-going works in progress, 

and/or for set-up purposes between classes. 
● Portable prep table for materials organization and distribution 
● A rug area and/or presentation area to facilitate guest speakers or hold whole class 

meetings 
● Storage at a child’s scale (separate from the locked teacher storage) to support student 

ownership in the gathering and manipulating of materials 

 
 

Social Studies 
  

Current Practices 

The district is currently engaged in a K-12 review of social studies curriculum and instruction in order 
to ensure more consistent practice, to promote authentic, real-world learning experiences and to align 
to the recently revised Massachusetts History and Social Science Frameworks (2018).   

At the elementary level, social studies instruction typically takes place during  45 - 60 minute blocks of 
daily time.  Most teachers alternate between science units and social studies units during the course 
of the school year.  

The current social studies units are partially aligned with the grade-level content prescribed in the 
Massachusetts curriculum frameworks and follow a developmentally appropriate progression that 
first examines oneself in relation to family, then the local community, and then the larger world.  While 
engaging with the content, the curriculum focuses on developing in students the critical skills 
necessary to become engaged, informed, responsible citizens.  

Proposed Changes 
 

While the curriculum review process has just started, the District already anticipates some 
significant changes to the social studies program.  First and foremost, the increased emphasis on 
civics and civic engagement in the new state framework, coupled with the district’s goal of providing 
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students with meaningful learning experiences, point toward the need to integrate more project-
based learning (PBL) in social studies.  

 
A PBL approach will also support meaningful integration of social studies with other curriculum 
areas, including literacy, science, the arts and social emotional learning.   The school’s library or 
learning commons will be a vital resource, as students delve into texts and online resources in 
order to build the background knowledge necessary to support their projects.   

 
Flexibility (in terms of product) and choice (in terms of topic) are hallmarks of PBL.  In addition, in 
many units designed around PBL, teamwork is a vital part of the process.  The PBL structure is best 
supported by classrooms that are flexible enough to accommodate different sized groups working 
on different types of tasks that could result in very different outputs.  The district imagines flexible, 
movable seating; ample writable surface, access to technologies for digital production, and spaces 
that provide acoustic barriers. 

World Languages 

There are currently no world languages offered as part of the Westwood Public School elementary 
curriculum.  However, adding elementary foreign language was a recommendation in the most-
recent Foreign Language curriculum review and may be added in the future. 

Social Emotional Learning 
 

Open Circle 

Elementary classrooms in Westwood implement a comprehensive, research-based social and 
emotional learning program called Open Circle.  The curriculum is designed to develop students’ social 
and emotional skills, such as problem-solving, recognizing and managing emotions, forming good 
relationships with peers and adults, and considering and understanding the experience of others.  The 
Open Circle program provides a consistent, structured, safe context for exploring these issues while 
also building a cooperative, inclusive classroom community.  In Westwood, teachers typically devote 
30 minutes per week for Open Circle discussions (often incorporated into morning meeting activities). 
Teachers have flexibility within the Open Circle curriculum to choose the grade-level lessons that are 
most pertinent for their students. For example, in a given-week a teacher might select a particular 
lesson to address an issue that had arisen within the class or a lesson whose theme connects to 
literature that students are reading.   

  
Within the Open Circle curriculum, the district has identified 13 essential lessons for each grade level 
that serve as our anti-bullying curriculum.  These lessons include themes such as: 

● Including one another 
● Showing respect for one another 
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● Dealing with teasing 
● What is bullying? 
● What is a bystander? 
● Talking to someone who can help 
  

Same and Different, Like Me 

The Same and Different, Like Me curriculum is designed to increase students’ understanding and 
acceptance of differences among peers and to promote an inclusive environment. The program is co-
taught by general education classroom teachers and specialists (e.g. school psychologists, learning 
center teachers, speech and language pathologists, physical education teachers, nurses, occupational 
therapists). Grade level topics include: 

 
● Kindergarten - Disability Awareness 
● Grade 1 - Physical Disabilities 
● Grade 2 - Sensory Disabilities - Hearing and Seeing 
● Grade 3 - Cognitive Disabilities  
● Grade 4 - Specific Learning Disabilities and ADD 
● Grade 5 - Mental Health and Autism 

  
Teachers assist students in making connections between the lessons in Same and Different, Like Me, 
the anti-bullying curriculum, and issues discussed during Open Circle. 

  
In addition to the curricular-based social and emotional programs described above, the District offers 
an Extended Day Program located at both the Hanlon and Sheehan locations and serving the Hanlon, 
Deerfield, and Sheehan Elementary Schools. 

English Language Learner (ELL) Services 

Current Practices 

The District ensures that students with limited English language proficiency, English Language 
Learners, fully access the general education curriculum. English Language Learners participate in 
the regular classroom where teachers adapt instruction, materials and assessments to make grade 
level content comprehensible. In addition, ELL teachers promote English language development in 
a one on one or small group setting. The district provides bilingual translators or interpreters, when 
needed, to facilitate communication between ELL families and the school.  These required services 
are currently provided in small pull out and in class settings that were not originally designed for 
this purpose. While services are being provided, space for one on one tutorial, small group 
instruction and materials prep and storage are not readily available and are often provided in a 
less than efficient manner. 
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Proposed Changes 

 
While the Westwood Public Schools is committed to the provision of ELL services in the general 
education environment to the largest extent possible and complies with the requirement from 
DESE that general education core teachers hold the Sheltered English Immersion (SEI) 
endorsement, there are situations where a student may require small group or pull out 1:1 
instruction directly from an ELL teacher. Additionally, ELL teachers often interface with parents and 
translators to provide access and support to meetings, documents and other school functions. 
There is not currently confidential, purpose built space for the ELL teacher in any of the identified 
buildings. Provision of such space will allow for students, parents and staff to be able to meet for 
instructional and parent engagement purposes that currently take place in less confidential or 
noisy/distracting environments.  Provision of dedicated space for these purposes will allow for 
effective communication and translation of meetings in a low stigma and distraction free 
environment. 

E. Teacher Planning 

 
Teacher Planning Spaces and Planning Times 
 
Current Practices 
 
Each elementary teacher by contract receives 45 consecutive minutes of unassigned preparation 
daily. The unassigned preparation time is typically provided when the elementary specialists meet 
with students. 

Specials (art, music, library, coding and PE) are scheduled with the goal of providing common planning 
time for grade-level teachers and the opportunity for teachers to collaborate with instructional 
coaches and special educators. This goal, which is critical to Westwood’s vision of the use of formative 
assessment data to plan for instruction, student-centered instructional coaching, and the seamless 
integration of general and special education, is complicated by the fact that art, music, and PE teachers 
currently share space and sometimes making it impossible to create this common professional time.   
Finally, given the small size of our current elementary schools, specialists are often shared across 
schools, thereby further constraining our ability to schedule effectively and efficiently.   

 
When considering teacher planning, several activities must be considered. These include, but are 
not limited to: 

 
● Extensive and frequent data meetings throughout the year; 
● Special Education Team meetings;  
● Consultation with instructional coaches 
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● Professional Learning Community (PLC) work; 
● Spaces to facilitate teacher and student collaboration. 

 
At the Hanlon School, teacher workspace is currently located in the cafeteria where teachers have 
access to a photocopier, printer, laminator, paper cutter, etc. with a secondary location in small 
space adjacent to the main office.   

  
  

Proposed Changes 
  

Looking to the future, there is a need for well-equipped teacher planning and resource room(s) to 
support professionals in their work.  Specialists require areas both to meet students and to work 
with staff. As teachers are encouraged to increasingly unify what they do in the classroom, including 
the preparation for inquiry-based, individualized instruction, there is a need for space that allows 
for and encourages collaboration and full grade level team planning.  In addition, there is a need 
for private, professional space where equipment such as photocopiers can be located.  Finally, 
appropriate dedicated instructional space for art, library, music, coding, and PE and dedicated 
space for adults to provide intervention services to students will facilitate efficiently scheduling 
common-planning time for teachers. 

  
Professional Development Practices 
 
Current Practices 
 
Professional development (PD) in the Westwood Public Schools is designed to support the 
continuous professional growth and development of all staff. Professional development supports 
the student learning goals and professional practice goals of the district, the schools, and the 
individual educator.  

 
Professional development in Westwood takes many forms. Every other Wednesday throughout the 
year, students are released early and educators participate in two-hour PD sessions.  Sessions are 
designed to align with building and district goals and strategic priorities.   

 
In addition, the district sets aside a number of full days to support teachers PD and training.  
Teachers return to school each year for two days prior to the students start date, and support staff 
(instructional assistants, ABA tutors), return one day early.  In addition, faculty participate in a full PD  
day in November.   

 
The scheduling of common planning time at all schools allows grade level colleagues and coaches 
time for co-planning, data analysis and debriefing of curriculum and instruction.   
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The District supports teachers’ growth by offering an array of free, in-house courses open to all 
educators.  These courses help teachers improve their depth of understanding in content areas, to 
sharpen pedagogical skills and to provide a safe and welcoming environment for all learners.  In 
2019-2020, for example, WPS offered 17 courses that enrolled over 150 educators districtwide.  
Many teachers elect to take multiple courses per year.  

 
The district also runs a comprehensive induction and mentoring program that supports teachers 
new to Westwood during their first three years.   

 
Finally, the district supports teachers growth by sending individual educators and teams to high 
quality workshops and courses offered by outside organizations.   

 
 

Proposed Changes 
  

The Sheehan, Hanlon and Deerfield schools do not include conference/meeting spaces that 
support adult learning.  Teachers most often meet with each other, mentors, specialists and 
coaches in classrooms, where they gather around child-sized furniture.   

 
There is a clear need for more adult collaboration space that will support professional growth as 
well as day-to-day planning.  See the Teacher Planning Spaces section above for details.    
 

F. Prekindergarten  

There are no plans to house the school district’s preschool program with the new or renovated Hanlon 
Elementary.  
 

G. Kindergarten   

Current Practices 
  

Westwood Public Schools offers full day Kindergarten. 
  
Proposed Changes 

  
No changes are proposed.  
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H. Lunch Programs   

Current Practices 
 

The Westwood Schools Food and Nutrition Services is dedicated to advancing children’s health and 
physical well-being by providing nutritious meals and striving to encourage a lifetime of healthy 
nutritional choices and habits. The elementary cafeterias offer a variety of healthy lunch options, 
which typically include a warmed entree, a deli bar choice of ham or turkey, daily vegan/vegetarian 
lunches, as well as assorted fresh fruits and vegetables. Upon request, they also offer gluten-free 
pizza and gluten-free breads. These meals are prepared in the central high school kitchen and 
delivered by district staff to the Hanlon, Deerfield, and Sheehan Elementary Schools each morning, 
in time for lunch service. 

 
The National School Lunch Program (NSLP) is a federally assisted meal program operating in public 
and nonprofit private schools and residential child care institutions. As a participant in the NSLP, 
the Westwood Schools must serve lunches that meet federal meal requirements and offer the 
lunches at a free or reduced price to eligible children. At or near the point of sale, cafeteria staff 
charge the lunches to the student meal card, which is linked to a secure system that references 
eligibility for free or reduced price meals. A reimbursable meal must contain a serving of each of 
the following: protein (or protein alternative), grain, fruit, vegetables, and milk. For the 2019-2020 
school year, elementary school lunches are priced at $3.00. Across the five elementary schools, 
students purchase approximately 410 meals a day, representing 32% of the elementary student 
lunches. At the Hanlon, Deerfield, and Sheehan Elementary Schools, the cafeteria staff deliver three 
lunch seatings daily in order to accommodate their student body within the available cafeteria 
space.  

 
In the 2019-2020 school year, the Westwood Public Schools introduced students to composting 
through the science curriculum and installed composting bins in the cafeterias. Bottle fillers have 
been installed where possible in the cafeterias, in order to encourage students to fill water bottles 
on site. Students queue and access the recycling and composting bins at the end of lunch. They 
access the bottle fillers as needed. In the kitchens, the Westwood Food and Nutrition Services has 
made other changes to reduce environmental impact. These changes include steps to control 
inventory and reduce food waste, purchase recyclable and compostable paper products, and to 
participate in the Metropolitan Area Planning Council’s collective purchasing contract for locally 
grown produce.  

 
Currently, a number of students seek dining alternatives to the cafeteria as high noise levels and 
long tables with fixed seating do not support the various levels of social/emotional and sensory 
supports needed in a school setting. This pattern is observed at Hanlon, Deerfield, and Sheehan 
Elementary Schools and is not in line with the district wide plan for meeting students’ social and 
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emotional learning needs. The schools have had to allow dining alternatives in order to 
compensate for the deficiencies in the cafeteria.  

  
Proposed Changes 

  
The future educational program prioritizes a cafeteria that can accommodate all students for lunch 
service in two seatings (per MSBA guidelines, serving 50% of the student population at one time). The 
cafeteria should allow for the rapid flow of student traffic through the point of sale, as well as 
consideration for the composting and recycling bins, bottle fillers that are accessed by students, sinks 
for hand washing before/after eating, and a deeper sink for rising recyclable containers. 
 
It is extremely important that the new or renovated project should provide a dining experience that 
is flexible at a variety of scales, varied in furniture, supportive of simultaneous eating and play, and 
inclusive of an acoustically separate yet visually connected dining space adjacent to the cafeteria to 
support all students.  

  
In order to best serve the social and emotional needs of all students, the District has identified a multi-
zoned cafeteria space as a design priority.  In addition to a more traditional seating area, smaller 
adjoining spaces that are acoustically separated, but still visually connected, would provide a 
comfortable alternative environment for students who may be over-stimulated by the larger space, 
as well as create opportunities for staff to offer therapeutic lunch groups as part of students’ IEPs. 

  
The District envisions the dining space as a multi-function open area that would not only provide a 
wide variety of seating experiences for use at lunch time but also to serve as a project space or 
collaboration destination for classes outside of lunch seating times. In addition, the dining area could 
serve as a “cafetorium” with a connected stage and seating for performances, both large and small, 
throughout the year.  

 
School cafeteria staff can be quite isolated from instructional staff and students during the hours 
before and after lunch. In order to create a healthier climate and entice students to try new foods, the 
design team could rethink the perimeter walls of the kitchen to allow natural light and/or views of the 
food prep stations. In a scenario in which the cafeteria is occupied by students even outside of lunch 
seating times, the boundary between the kitchen and cafeteria space is all the more significant and 
can be planned to encourage student curiosity and foster authentic learning experiences connected 
to food and nutrition. This can be particularly relevant for Summer Enrichment and Extended Day 
programs held at the school. For example, these programs could benefit from a snack bar that opens 
to the kitchen.  

 
Lastly, and especially in a consolidated design enrollment scenario, the kitchen should be designed 
with just enough square footage to provide flexibility, so that the district can incorporate a stove and 
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allow more food preparation on site if so desired.  None of the Westwood elementary schools 
currently have full-service kitchens. However, the key constraints preventing them from operating in 
this way are 1) staffing 2) square footage in the kitchen and 3) lack of a stove. The district would want 
to design a kitchen with sufficient square footage to equip as a full service kitchen if needed. There 
are also space needs associated with composting, recycling, and waste reduction. Specifically, there is 
an expanded need for stowing and cleaning of large bins, trays, or serving platters.  

 

I. Technology Policies/Program Requirements 

Current Practices 
  

Westwood’s Vision for Instructional Technology states  
 
Technology facilitates learning that is challenging, engaging, and effective. 
 

To accomplish this vision, the district has invested in a robust infrastructure that includes a state-
of-the-art wireless/wired network, access to high quality learning applications, and a sufficient 
number of devices to allow students anywhere, anytime access to digital resources. 

 
Westwood’s technology infrastructure is complemented by the District’s investment in Instructional 
Technology Coaches (ITC’s). Currently the district has 3.0 FTE elementary ITC’s, 1.0 middle school 
ITC, and 1.2 high school ITC’s. The elementary ITC’s support staff in more than one school, allocating 
their time in a way that is approximately proportional to the enrollment at each school (i.e. ITC’s 
spend slightly more time at larger schools than smaller schools). Starting in the 2017 -2018 school 
year, the elementary ITC’s took on the additional responsibility of teaching the weekly 3rd grade 
coding special. When not teaching coding, Westwood’s ITC’s provide teachers with support 
integrating technology in the curriculum in a number of ways including individual coaching, co-
teaching, traditional workshops, and district-sponsored professional development courses. 
Research shows that the most effective professional learning is intensive, ongoing, focused on the 
classroom, and occurs during the teacher’s workday - a model that fits in perfectly with the role of 
an ITC. The ITC can be thought of as a person offering job-embedded PD and coaching as a scaffold 
for ongoing support and growth that allows teachers an opportunity for low-risk practice and lots 
of feedback. 

 
The Westwood Public School’s Guiding Principles for Instructional Technology was developed in 
2016. This document augments existing curricula, standards, and district priorities and provides a 
roadmap for how technology can support, enhance, and transform existing practices. The Guiding 
Principles for Instructional Technology serves as the basis by which the Technology Department 
prioritizes its work. Contained within this document are five main goals: 
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● Engaging and Empowering Learning Experiences 
● Provide Meaningful and Relevant Professional Development for Staff 
● Participating Responsibly in a Digital World 
● Partnering with Families and Community 
● Providing Reliable, High Quality Resources 

 
The complete Guiding Principles for Instructional Technology is included as an appendix to this 
document. 

 
As mentioned earlier, Westwood provides a sufficient number of devices to allow students 
anywhere, anytime access to digital resources. This is accomplished via the District’s 1-1 
Chromebook program serving all students in grades 3 - 12. In grades 3, 4, and 5 a set of 
Chromebooks is provided in each classroom. Starting in grade 6, students are assigned a 
Chromebook to use both in school and out of school. In grades K and 1, each classroom has a set 
of 6 iPads. In grade 2, students have access to a shared cart of touchscreen Chromebooks, a 
technology choice that has proved to be a good transition from the iPad in first grade to a 
traditional non-touch Chromebook in grade 3. 
 
In addition to student devices, all classrooms have a ceiling mounted projector and document 
camera. Most classrooms also have a set of portable speakers. The district is piloting the use of 
Apple TV’s in the classroom to allow for wireless streaming of content to the projector - teachers 
have responded quite favorably to this new technology. The District has adopted interactive 
whiteboard technology on a very limited basis. 

 
The District supports families with limited/no internet access at home by providing Kajeet hotspots 
as needed. These hotspots can be configured to limit data usage and have filtering capabilities that 
can be used in addition to those that are integrated with our Chromebooks. 

 
 
Proposed Changes 

  
As mentioned earlier in this report, the District is committed to expanding its coding/Learning Lab 
offerings; the physical design of the building will play a significant role in these efforts. Currently, 
coding is taught in whatever classroom or general space is available as opposed to space that is 
designed to support instructional goals. Coding teachers must modify instruction to allow lessons 
to be delivered off a mobile cart.  Most Learning Lab activities are scheduled within libraries, and 
librarians do not have adequate storage or break out spaces needed to allow the creation of larger 
scale projects or projects that require a separate space dedicated to group work.   

 
The Hanlon building project will open up possibilities to use technology in new, innovative ways, 
primarily through the acquisition of modular furniture that will foster student centered 
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collaboration, audio/visual systems that facilitate the seamless integration of technology, and 
learning spaces that can support exploratory learning as well as the creation of digital artifacts (e.g. 
green screen room).  

 

J. Media Center/Library 

Current Practices 
  

The libraries at Hanlon, Deerfield, and Sheehan Elementary Schools are open during normal school 
hours. Elementary school library teachers meet with each grade level class on a weekly basis for 45 
minutes.   

 

The Westwood Public Schools library program encourages active, authentic learning vital to helping 
students become resourceful, innovative, information-literate participants of the world community. 
The libraries are the information access hub of the schools, striving to provide students with the 
knowledge, skills, and resources which will empower them to become independent critical readers 
and thinkers able to effectively and responsibly acquire, use, and share information. The library 
program also seeks to support teachers and administrators as they implement the curriculum and its 
goals. Elementary school library teachers meet with each grade level class on a weekly basis for 45 
minutes. Additionally, librarians “push-in” to classrooms when applicable to provide more 
interdisciplinary, co-teaching opportunities with classroom teachers.  

 

For the past several years, the libraries have supported makerspace-type “Learning Lab” lessons.  
Students in groups engage in exciting, hands-on projects that help develop their  problem solving and 
design thinking skills. This year, Westwood's librarians are collaborating with instructional technology 
coaches to support the expansion of coding into grades 4 and 5, through the introduction of applied 
coding projects that are integrated with the library  curriculum or other core curriculum areas (e.g., 
learning about the Dewey decimal system by designing and programming a robot that can deliver a 
book to a particular location).    

  
Westwood Public Schools Library Teachers: 
 

● enable and encourage students and staff to develop an appreciation for reading and 
lifelong learning. 

● support and foster student mastery of information in visual, digital, textual and 
technological literacies across the curriculum. 

● provide a rigorous instructional program to teach students how to find and evaluate 
information; understand and use multiple resources, technologies and formats; 
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create new learning; share what they know, and use resources and materials in an 
ethical manner. 

● provide a collaborative environment that stimulates and fosters intellectual 
exploration and active learning. 

● provide equitable access to resources that support a variety of learning styles and 
represent a diverse range of experiences and perspectives. 

● serve as the school’s information resource person for students and staff. 
● collaborate with colleagues to create lessons, resources, and activities that support 

curriculum and embed information fluency skills, ensuring that students meet CCSS, 
AASL (American Association of School Libraries), MSLA (Massachusetts School Library 
Association), and Westwood Public School standards. 

● assess and adjust programs to support school and district initiatives and best 
practices. 

● design Learning Lab/Makerspace experiences to promote innovation, creative 
thinking, perseverance, collaboration, and self-driven exploration. Design projects 
can be integrated into the curriculum, reflect new understandings, or encourage 
students to engage in complex problem solving tasks while making real world 
connections. 

● create unique programming to meet individual schools’ needs, e.g. author visits, 
poetry slams, book groups. 

 
Proposed Changes 

The District desires educational facilities that provide space that is both functionally appropriate and 
flexible to support best instructional practices for students. The District continues to explore the 
function of school libraries in the 21st century and beyond and is experimenting with the makerspace 
model.  

The District envisions a school library that is more of a learning commons, a reimagined, multi-use 
space in proximity to general education classrooms, STEAM, coding, makerspace locations and art to 
allow for more project-based, interdisciplinary work individually and in small groups.  

The Library/Media Center is envisioned to be the hub of the school - a “Curiosity Commons” where 
students (and potentially adult learners within the community) engage in 3 stages of ideation: 

  
● Expand literacy and curiosity – browse and find new ideas through print and digital 

resources, participate in small performances or reader’s theater, talk with an author 
or local expert, engage in book groups, etc. 

● Question, prototype, and experiment – use technology, consumables, manipulatives; 
bring new ideas to life, construct meaning, experience joy and seek deeper questions 
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by developing mini projects or prototypes with adult guidance, conduct science 
experiments, make real-world connections, etc. 

● Present, communicate, and display learning – use white board spaces and tack boards 
for pin-up presentations and feedback, display artwork in a curated gallery, hold 
grade-level morning meetings, share work with parents and fellow peers. 

  
The Library/Media Center is meant to serve as the hub of activity and exploration, with enough spaces, 
tools, print and media resources, and technology to support flexibility, choice, and a variety of learning 
preferences and teaching methods.  The design should strategically position spaces and resources at 
hands-reach from grade level clusters to allow users an unobstructed free-flow of curiosity, 
productivity, and play throughout the day.  

 
The Library/Media Center may feature, but is not limited to, the following: 

  
● Mobile shelving for book collections 
● Spaces for student or adult curated exhibitions 
● Collaborative tables 
● Agile and flexible furnishings 
● Variety of soft seating 
● Private and semi-private reading nooks 
● Spaces to separate from groups for quiet reading 
● Meeting space for groups and learners of all ages 
● Digital and physical installations that showcase projects, arts, scientific endeavors, 

community and school culture, local history, etc. 
● A variety of portable, yet robust technology 

 

K. Visual Arts Programs 

Current Practices 
  

Elementary students in Westwood Public Schools receive art instruction for 45 minutes per week in 
a 5-day cycle. At the Hanlon School, art is currently held in the same room as music, which is also 
part of the backstage area adjacent to the gymnasium. With no handicap accessibility to the stage, 
the location of art must be relocated at times when students cannot access the space. A similar 
situation occurs at the Deerfield School, where art is held in a former gym locker room with no 
handicap accessibility. Hanlon and Deerfield Elementary School share the same art teacher. The 
Sheehan School does have a dedicated art room.   
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The elementary art program provides an environment in which students develop the skills and 
capacity to create, respond and communicate through the unique language of the visual arts.  The 
District’s art teachers nurture imaginative thinkers and inventive problem-solvers. The Art 
Department is committed to delivering an educational program that nurtures self-expression and self-
exploration and that provides opportunities to experience the ways that art can enrich one’s 
experience in an increasingly visual world.  

  

The elementary art curriculum is part of a comprehensive K-12 Visual Art curriculum that 
complements the MA Curriculum Framework for the Visual Arts. Elements and principles of art are 
taught in a sequential and spiraling curriculum, with progressive intensification and complexity added 
in successive years. Additional key areas of focus include Processes and Skills; Observation, Illusion, 
Invention, and Abstraction; and Art History, Appreciation and Connections.  Throughout the 
curriculum, students are taught how to talk and write about art and how to evaluate what they see. 
At even the youngest of grades, students are encouraged to make connections to their own world, 
think critically, solve visual problems, work cooperatively and find value in the arts.  The curriculum 
provides flexibility to the teachers, allowing them the freedom to approach lessons in their own way, 
using the media and subject matter that they feel are most appropriate and engaging for their 
students. This keeps the material fresh, timely and relevant.  

  

Elementary art teachers make connections to students’ learning in other disciplines, for example 
through the reinforcement of math concepts such as symmetry, building literacy through visual 
storytelling, the use of art as an entry point for social studies topics, and the development of the 
creative problem-solving process necessary for engineering and design.     

 
  
Proposed Changes 

  
A new or renovated facility would include a dedicated space to support the level of robust visual 
arts instruction desired in the District.  

  
The addition of an art classroom would support a true “art studio” environment for the teaching of 
artistic behaviors, giving students the ability to experience more mediums, such as clay and other 
materials that would expand students’ artistic expression.  Students would also be able to work on 
more long-range projects as there would be a space to hold work in process.   

 
In a new or renovated school, the art classroom would be connected to the media center, allowing 
art instruction and creation to spill out into the media center where access to technology, various 
media, and other resources can support the curriculum and provide dedicated, public space to 
display student work and celebrate students’ creativity. Additional display and gallery space can be 
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provided in the lobby and extended learning areas providing opportunities to honor and display 
student work. 

  
In either design enrollment, students would continue to receive art instruction once a week for 45 
minutes per 5-day cycle.   

 

L. Music and Performing Arts Programs 

Current Practices 
  

The goal of the performing arts program is to provide opportunities for students to explore the 
various areas of the arts, while at the same time developing skills related to life-long learning. The 
elementary performing arts curricula is aligned to the MA Curriculum Frameworks and guided by the 
mission statement of the Westwood Performing Arts Department. 

  
Elementary Music Goals: 

 
● Sing and play instruments, learn a repertoire of traditional, folk, patriotic and other songs and 

pieces  
● Move to music, explore creative and structured movement  
● Read music, using music reading skills learned in music classes  
● Listen to music, explore the purpose and expression and composers of a variety of musical 

styles  
● Create original music in small and large groups 
● Think about, evaluate, and write about music performance, style and expression 
● Make connections between music with other arts and/or other curriculum subjects  
● Participate in "performances," in class, or in other school and public venues 

   
  
Elementary Drama Goals: 
 

● Develop communication skills   
● Increase confidence in public presentations  
● Develop skills of social interaction 
● Clarify student identity 
● Explore limits and boundaries of human behavior in safe/supervised environment 
● Explore and learn a range of possible behaviors within life experiences and to build upon 

these experiences to promote personal and social learning within the context of drama  
● Reflect/analyze human behaviors; personality types and life situations within the context of 

drama  
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● Promote creativity by utilizing thinking, feeling and the body in solutions to problems in 
communication   

● Develop drama skills  
● Develop teamwork to accomplish common goals  
● Integrate students’ understanding and knowledge of drama with the study of other academic 

disciplines 

 
Westwod’s elementary performing arts programming is delivered using the following schedule: 
 

Grade Frequency Duration 

K 1x per week 45 min 

1 1x per week 45 min 

2 1x per week 45 min 

3 1x per week 45 min 

4 2x per week (general music + 
instrumental music) 

45 min each 

5 1x per week (general music) 
1x per week (chorus ½ year) 

45 min  each 

Grade 5 - 
Band 

1x per week 30 min  

Grade 1-5 - 
Strings 
Program  

After School 1x per week 45 min (group 
classes) 
60 minute 
orchestra 

Grade 5 - 
Drama 

1x per week (½ year only) 45 minutes 
each 

 
In addition, with performance at the center of the national and state arts standards, the many concerts 
and plays throughout the year are an integral part of the elementary program.  Elementary students 
across all the schools in Westwood have multiple opportunities for performance. In the fall, the 5th 
graders prepare for, and perform in December for their winter concert, which includes band, jazz 
band and chorus. In the spring, grade 3 students perform in their first ensemble at their recorder 
concert. Grade 4 and grade 5 band students also perform in the spring at their spring concert, 
combining with other students across the district.   In addition, students participate in school plays, 
talent shows, and ceremonies.  Each of these performances typically involves between 40 and 70 
performers.  Audience sizes range from 80 to 350 audience members.  (One concert that combines 
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performers from multiple elementary schools draws an audience of about 450 people, and is 
performed in the high school auditorium to accommodate the larger size.) 
 

Proposed Changes 
  

At the Hanlon School, music currently shares the same room as art,  which is technically part of the 
stage adjacent to the gymnasium. With no handicap accessibility to the stage, music classes must be 
relocated at times when students cannot access the space. In addition, an instructional space for band 
(chairs, music stands whiteboard, instruments, etc.) has to be set up and broken down in the gym 
weekly in order to accommodate art classes. At Deerfield, music is held in various locations, sharing 
space with PE and art. The Sheehan School has music instruction on the stage inside the cafeteria. 
The space sharing of music impacts scheduling and limits the delivery of a flexible, dynamic curriculum 
due to lack of dedicated instructional, movement, and storage space. 

 
Under any enrollment option, the District seeks to maintain its level of performing arts program, 
supported by a dedicated music room, music storage, and a performance space outfitted with 
appropriate theatrical lighting and sound equipment capable of accommodating current 
performances.   
 
The District envisions the cafeteria as a dynamic open space capable of supporting the current level 
of performing arts productions.  In addition to the dining space, the cafeteria’s relationship with the 
music room, stage, and entry lobby would further support this performing arts experience.   

 
All three design enrollments would include a dedicated space to support the level of robust 
performing arts instruction provided in the District.  Students would continue receiving the same 
amount of music and drama instruction as currently allotted in a dedicated classroom that supports 
singing, movement and dramatic performance, instrumental performance, and reading and writing 
traditional and iconic music notation.  A band and chorus program would also continue.  Such a robust 
program would need the following:       

● a large classroom with open area for movement activities 
● choral risers 
● tables/desks for written work 
● ample storage for instruments and movement/game supplies 
● audio/visual capabilities 
● whiteboards (both with music staff and plain) 
● a sink for cleaning wind instruments 
● open floor/rug space for gathering and movement activities 
● storage space at student height to support independence in supply gathering 
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M.  Physical Education Programs 

Current Practices 
   

Currently Westwood Public Schools elementary students receive PE or Adaptive PE for 45 minutes 
once per week in a 5-day cycle, plus an additional 45-minute class in Kindergarten and half of their 
grade 1 year. 

 
The Westwood elementary physical education program is designed to teach students movement 
concepts and motor skills that provide a solid foundation for children to live healthy and active lives.  
Developmentally appropriate skills and concepts are taught and ample opportunities are provided 
over time to learn and practice skills in an enjoyable and supportive environment. The Physical 
Education program is comprised of the following four areas of study: 

  
Educational Games:  The approach in an Educational Games model is to provide many 
opportunities for students to practice skills in an environment and “traditional rules” are 
altered to accommodate the learning experience. Educational Games are further broken 
down into four different classifications of game play: 

● Movement Games- to provide opportunities for children to practice skills within a 
game setting and reinforce basic skills and concepts .  

● Net and Wall games-includes striking skills such as volleying with body parts and/or 
equipment. 

● Batting and Fielding games- to provide opportunities to strike, throw, and catch.   
● Target games- to send an object/ball towards a target. 

   
Educational Gymnastics:  Educational Gymnastics provides unique opportunities and 
challenges for children to become proficient movers. Educational Gymnastics promotes 
flexibility, muscular strength, and endurance.  Moreover, it provides opportunities for children 
to express themselves through movement, problem solve, be creative, and move from simple 
to complex movements.  Students develop gymnastics sequences that consist of these basic 
movements in Educational Gymnastics: 

● Traveling- weight transferring from one body to another 
● Rotation- rolling 
● Suspension- hanging 
● Flight- loss of contact with the supporting surface 
● Balance- Position of stillness 

   

Educational Dance:  Educational Dance also provides wonderful opportunities for children to 
improve their muscular strength and endurance, cardio-vascular endurance, and flexibility.  It 



 

35 

provides students with opportunities to express themselves through movement, problem 
solve, be creative, and move from simple to complex movements.  
  
Educational Fitness:  It is the philosophy of the Westwood Public Schools to integrate fitness 
concepts, skills, and principles into all activities and lessons.  The ultimate purpose of physical 
education is to guide children into being physically active for a lifetime.  Therefore, we have 
developed Fitness units K-5 that specifically focus on this aspect of children’s development.  
The emphasis of this unit of study is to help students understand what it means to be 
physically fit, the benefits of regular exercise, and how they can get physically fit within 
physical education and outside of school. 
  
Social Skills:  Cooperative and social skills are implemented and woven throughout the 
curriculum.  When students leave elementary school, they understand what it takes to be a 
good sport and teammate and have an appreciation for the satisfaction that results from 
involvement in physical activity. 
 

Presently, there are part-time physical education (PE) teachers at Hanlon Elementary and Deerfield 
Schools and a full time teacher at the Sheehan School.  In addition, adaptive physical education 
classes are taught at Deerfield by a contract services provider.  All three schools have a gymnasium, 
however the space is shared as needed with other programs, including music. At all three schools, 
PE is taught outside from September through November and from March through the end of the 
year, weather permitting. 

 

  
Proposed Changes 

 
In November, the district launched a K-12 review of Wellness Curriculum,  which includes Physical 
Education.   Although the review just started, the District anticipates that recommendations will 
support the expansion the elementary program to include more explicit focus on SEL and 
developmentally appropriate Wellness topics (e.g., nutrition).   

 
All three enrollment options would include a dedicated gymnasium to support physical education 
instruction and an additional space dedicated to support Adaptive PE (further described in the 
Special Education sub-section below). Students would continue to receive PE instruction 45 minutes 
per week in a 5-day cycle and an additional period of PE in Kindergarten and half of grade 1.  In a 
consolidated option, the District has directed the design team to plan for two full-time PE teachers. 
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N.  Special Education Programs 

The Westwood Public Schools adheres to the federal and state laws that guarantee the rights of all 
students access to the general education curriculum. The philosophy of the Westwood Public Schools 
is to embrace the inclusion of students with disabilities in all aspects of the life of the school and the 
general education environment to the fullest extent possible.  This approach is actualized via 
significant investment over many years in the development of a broad spectrum of in-district 
programming, represented by the schematic below: 
 

 
 
 
 
   
 
 
 
 
 
 
 
 
 

 
 
This range of programming and services is able to educate 99% of students in the district. The very 
small number (less than 1% of the student population) of students who are educated in out-of-district 
placements is indicative of the success of this approach. The district has been twice awarded the 
National Blue Ribbon School designation (Westwood High School and Downey Elementary School) as 
evidence of the positive outcomes for all students in these locations. Similarly, a very high graduation 
rate and positive college and career outcome measures indicate that students with and without 
disabilities receive comprehensive programming in the Westwood Public Schools.  
 
Special education services are provided to eligible students and are designed to remediate deficit 
areas, support the development of new skills, and allow students to gain the skills to access the 
general education curriculum in the least restrictive environment possible.  The services and staffing 
available at Hanlon, Deerfield, and Sheehan Elementary Schools are allocated annually based on the 
service delivery needs identified on the Individualized Education Plans (IEPs) of the special education 
population being served.  Currently, the Hanlon Elementary School serves 39 students with 
documented special needs. Deerfield Elementary serves 44 students, and Sheehan Elementary serves 
74 students. The services offered at each specific school are outlined below.    
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Current Programs & Services 
  
Hanlon Elementary 
 

Program Number of 
Rooms 

Students Per 
Class 

Total Students Number of FTE 
Faculty/Staff 

Learning Center 1 3-5 14 1.0 

Resource Room 1 2-4 12 1.0 

Occupational 
Therapy 

Shared space 1-3 9 .55 

Speech Shared  space 1-3 21 .5 

 
 
Deerfield Elementary 

              

Program Number of 
Rooms 

Students Per 
Class 

Total Students Number of FTE 
Faculty/Staff 

Learning Center 1 3-5 14 1.0 

Resource Room 1 2-4 15 1.0 

Focus Program 1 1-3 5 1.0 

Occupational 
Therapy 

Shared space 1-3 17 .5 

Physical Therapy Shared Space 1:1 4 .3 

Speech 1 1-3 26 1.0 

 
 

 
 
Sheehan Elementary 
 

Program Number of 
Rooms 

Students Per 
Class 

Total Students Number of FTE 
Faculty/Staff 
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Learning Center 2 11/9 22 2.0 

Resource Room 1 9 9 1.0 

Language-based 
Classroom 

1 8 8 1.0 

STAR 1 9 9 1.0 

Occupational 
Therapy 

1 1-3 18 .5 

Physical Therapy Shared space 1:1 2 .1 (district) 

Speech 1 1-3 22 1.0 

ABA/BCBA Shared space 1- 2   

 
 
Program Models 

 
Learning Center Program - All Elementary Schools K-5 

  
Students receiving support through the Learning Center model have mild to moderate 
learning needs including but not limited to: specific learning disabilities, developmental 
delays, and/or health impairments. They may support students in the general education 
classroom and/or through a consultation model. Learning Center teachers provide specialized 
instruction in a wide range of areas, including reading, language arts, mathematics, academic 
support in curriculum areas (science and social studies) as well as study and organizational 
skills. Learning Center teachers collaborate closely with classroom teachers and related 
service providers to develop comprehensive, integrated services for children.  

  
Mission: The mission of the program is to directly teach foundation skills as well as provide 
learning strategies to help students compensate for area(s) of disability while working towards 
grade level standards. Additional components of this teaching model includes assisting 
students in understanding their own strengths and weaknesses as learners and developing 
key self advocacy skills in their learning environment.  

  
Curriculum: Students who receive support through the Learning Center access the grade level 
general education curriculum through direct skill based instruction, accommodations and 
some modifications. Learning Center teachers may use specially designed instructional 
materials.  
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Staffing: There is a special education teacher (MADESE certified) fulfilling this role at each of 
the 5 elementary schools with instructional assistant support, as needed.  
 

 
Resource Room - All Elementary Schools K-5 

 
Students receiving supports through the Resource Room model at the elementary level have 
moderate learning needs including but not limited to specific learning disabilities, 
developmental delays, health impairments, sensory impairment, autism spectrum disorders, 
and neurological disabilities.  Resource Room staff support students in separate special 
education settings using replacement specialized curriculum. This may target reading, 
language arts, including writing, mathematics, and academic support. Students may be 
supported through direct, small group specialized instruction, and/or through consultation 
model to general education teachers. The students may also be supported within the 
general education setting to generalize skills. Resource Room teachers collaborate closely 
with classroom teachers, therapists and other specialists to develop comprehensive, 
integrated services for children.  

  
Mission: The mission of the program is to teach foundation skills in order to make effective 
progress in key educational areas. Students are working toward grade level benchmarks 
through modified curriculum. Additional components of this teaching model includes 
assisting students in understanding their own strengths and weaknesses as learners and 
developing key self-advocacy skills in their learning environment.  

  
Curriculum: Students who receive support through the Resource Room benefit from the use 
of specialized replacement curriculum and specially designed instruction.  

  
Staffing: Special education teacher (MADESE certified) and instructional assistant support, as 
needed. Related Services are provided based on a student’s unique IEP needs. 

 
 
 

Language-Based Learning Disability Program - Sheehan Elementary School 
  

Students, grades 2-5, receiving supports through the language based class are primarily 
identified with Specific Learning Disabilities and/or Communication disorders. Given direct 
specialized instruction and with strategies and/or modifications embedded throughout the 
day, students are working towards meeting grade level benchmarks.  Students recommended 
for this program may require a percentage of their time within a substantially separate 
language based program in order to make effective progress. This highly structured, language 
based program provides intensive specially designed instruction that is individualized based 
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on student needs during ELA and Math.  At the same time, students access the general 
education grade level content through preview/review of concepts, modified material and 
additional adult support. Providing each child with many opportunities for success 
academically, socially, and emotionally are essential components to this developmental 
program. In order to ensure this success, children are grouped academically according to their 
strengths and areas of need as well as their grade level.  

  
Mission: The mission of the program is to address students’ multiple needs by providing a 
comprehensive range of services and a consistent, structured, and nurturing environment 
throughout the school day. Children become immersed in language utilizing specialized 
methodologies across all curriculum areas including reading, math, science and social studies. 
Developing decoding skills, expanding vocabulary and increasing comprehension skills are 
priorities as students gain academic success.  Students may be mainstreamed into a variety 
of general education environments.  

  
Curriculum: Specific specialized methodologies utilizing sequential, multi-sensory instruction 
are used to teach children to decode and comprehend language. The curriculum also utilizes 
specialized math and writing curriculums to augment or support the general education 
curriculum.  Students are working towards meeting grade level benchmarks given direct 
specialized instruction and with strategies and/or modifications embedded throughout the 
day. Additionally, assistive technology is infused within all areas of the curriculum.  

  
Staffing: Special Education Teacher (MADESE certified) and instructional assistant support, as 
needed.  Related Services are provided based on a student’s unique IEP needs. 

  
 

Focus Program - Deerfield Elementary School 
  

Students in the Focus program require intensive, direct, specialized instruction and related 
services for the majority of the school day. This may include academic periods, adaptive daily 
living skills (ADLs), and non-academic periods. The Focus Program is fully accessible for 
students who require environmental accommodations, modifications, and/or medical 
monitoring.  

  
The methodology and/or supports may include: Applied Behavior Analysis (ABA), direct 
teaching, small group functional academics, communication skills, daily living skills, 
orientation and mobility, functional vision use, and highly specialized assistive technology. 
Integrated approaches are utilized to assure medical, orthopedic, and augmentative 
communication techniques are cohesively adjusted for optimal student learning. Inclusive 
opportunities, through reverse inclusion and purposeful participation within general 
education environments allow students to be a part of the school community.  Community 
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based instructional opportunities may be available for generalization of skills such as 
socialization, community awareness and exposure, functional mobility, and safety skills. 
Students may be diagnosed with a variety of intensive disabilities and present with primary, 
secondary and tertiary disabilities that interact with each other in highly individualized 
presentations. Integration of medical management, outside agencies and institutions 
(hospitals/respite centers) and medical/neurological/psychological case management 
organizations are part of the programming model, if needed. 

  
Mission: The mission for the students in the Focus program is to achieve their highest learning 
potential and level of independence given appropriate supports. The small, highly structured 
environment enables students to make individual progress, access a modified curriculum, and 
generalize their specific therapeutic goals.  Priority goal areas for many Focus students include 
communication, functional academics, and independence.  

  
Curriculum: Students are instructed in the Massachusetts Frameworks and Common Core 
standards through access and entry level skills. All students have highly individualized 
educational programs and all of the curriculum content is specialized and/or modified. 
Assessments are highly individualized and many students participate in the MCAS Alternative 
portfolio for statewide testing.  

  
Staffing: Special education teacher (MADESE certified) and a combination of instructional 
assistants and ABA tutors, as needed. A Board Certified Behavior Analyst (BCBA) consults with 
the program. Ancillary services from related service providers are included on the students’ 
teams based on the unique needs of the student. 

  
STAR Program (Strategic, Therapeutic, Academic, Response) - Sheehan Elementary School  

 
Students in the STAR program may demonstrate needs associated with significant emotional, 
behavioral, and academic challenges that may prohibit them from accessing classroom 
curriculum.  Students may demonstrate needs for intensive special education services and 
clinical and/or therapeutic support. Most students in the STAR program require their special 
education services to be delivered in a highly individualized manner and/or within a small 
group and outside of the general education setting. All students have an individual behavior 
support plan (BSP) to address challenging behaviors and lagging skills. The BSP is integrated 
throughout their day using a positive behavior support philosophy.  

  
The purpose of the program is to address the emotional, behavioral and learning needs of 
students and teach skills to cope with personal challenges in order to attain emotional health, 
social skills and behavioral control. The core of this program includes a daily “community” 
meeting, which is led by the school psychologist and/or special educator, and designed to 
teach and reinforce social and emotional strategies. Significant emphasis is placed on 
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identifying and utilizing coping strategies in order to access learning. Students are connected 
to a grade level general education class and included, with appropriate support, in snack, 
lunch, recess, specials and content activities.  

  
Ultimately, the mission of the program is to help students maximize their school functioning 
and gain strategies to manage or ameliorate their significant emotional needs.  

  
Curriculum: Students work towards grade level benchmarks given accommodations and 
modifications as needed. Specialized content, instruction, and performance criteria are 
provided on an individualized basis. Daily community building activities and social skills 
instruction is provided for all students in the program. Weekly counseling is available.  

  
Staffing: A special education teacher (with MADESE certification) and who has specialized 
training in behavior management and social skills curriculum, instructional assistants and a 
school psychologist. A Board Certified Behavior Analyst (BCBA) consults to the program. 
Related Services are provided based on a student’s unique IEP needs. 

 
 

Westwood Applied Behavior Analysis (WABA) Program - Downey Elementary School  
  

Students receiving supports through the Westwood ABA program at all levels (K12) require 
intensive behavioral and communication supports and receive almost all of their instruction 
through the methodology of discrete trial instruction. Students referred to the program have 
a diagnosis of Autism Spectrum Disorder (ASD) but may also be diagnosed with co-existing 
neurological or health disabilities. 

  
The professionals in WBA utilize an inclusion based intensive approach to Applied Behavior 
Analysis (ABA) instruction. The services include a combination of supported inclusion, discrete 
trial sessions, small group activities and incidental teaching strategies. The program is based 
on the principles of Applied Behavior Analysis (ABA) and Positive Behavior Supports with a 
focus on the use of individualized Behavior Support Plans (BSP) incorporating strategies 
including functional communication training and positive reinforcement systems.  

  
Mission: The goal for students is to increase their independence skills in all areas including 
academics, recreation, social, communication, self-care, motor and behavior management. 
These skills are approached in a variety of settings to promote generalization.  

  
Curriculum: Curriculum is designed to meet the individual needs of the students using the 
principles of Applied Behavior Analysis (ABA), which mandates ongoing collection and review 
of student progress and modifications to teaching procedures that best match the needs of 
the individual learner. Participation in core curriculum classrooms is determined for each 
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student individually and often focuses on one academic area at a time with a gradual increase 
across the school year. Students may be included in the school community for social 
opportunities such as lunch, electives in order to provide opportunities for students to 
practice social interactions, communication programs, and recreation skills in more natural 
situations. The amount of time included for these activities is individualized based on class 
structure, target goals, and student interest.  

  
Staffing: Special education teacher (with MADESE certification in special education and 
extensive ABA experience and training) and ABA tutors, and instructional assistants as 
needed. Educators in the program have extensive experience working with students with 
Autism Spectrum Disorders as well as associated disabilities. The ABA tutors are trained to 
work with multiple students in order to accommodate a rotation system that helps students 
generalize their skills. A Board Certified Behavior Analyst consults to this program weekly.  
Related Services are provided based on a student’s unique IEP needs. 

 
Related Services 

  
Physical Therapy Services 
Students receive physical therapy services from a licensed Physical Therapist based on the 
specific service delivery grid of their individual IEP’s.  Services may include consultation, direct 
services in the general education setting, and direct services in a separate/pull out setting. 

 
Occupational Therapy Services 
Students receive occupational therapy services from a licensed Occupational Therapist based 
on the specific service delivery grid of their individual IEP’s.  Services may include consultation, 
direct services in the general education setting, and direct services in a separate/pull out 
setting. 
 
Speech and Language Services 
Students receive speech and language therapy services from a licensed Speech and Language 
Therapist based on the specific service delivery grid of their individual IEP’s.  Services may 
include consultation, direct services in the general education setting and direct services in a 
separate/pull out setting. 
 

Extended School Year (ESY) Programing 
 
The special education regulations include a requirement for the provision of extended school year 
(ESY) services during the summer break to respond to the intensity of individual student needs and/or 
prevent regression.  The Westwood Public Schools offers robust summer ESY programming (currently 
serving 16 programs PreK - 22 spanning 4, 5, 6, 7, and 8 weeks).  Students who attend the Hanlon, 
Deerfield and Sheehan schools and requires ESY services must move to a different school location to 
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access ESY programming due to building constraints, air conditioning/climate control access during 
the summer months and access to specialized supports and materials during the summer. 
 
 
Adaptive Physical Education 
 
Adaptive Physical Education (APE) is the provision of significantly modified physical education 
instruction and experiences to students with disabilities. It is an area of specialization for physical 
education teachers and can also be provided via collaboration between physical therapists, general 
education physical education instructors and consulting APE teachers from outside agencies. Due to 
low numbers of students requiring this service, Westwood has historically provided the service via a 
mix of outside contractors (typically. from the local educational collaborative, TEC), or by providing 
additional professional development to current WPS physical education teachers in consultation 
from physical therapists.  
 
Currently students at Westwood High School, Thurston Middle School, Downey Elementary School 
(students in the WABA Program), and the Deerfield School (students in the FOCUS Program) receive 
APE services, with instruction taking place in the gym.   The current gym space at Deerfield is not 
ADA compliant and an elevator has been installed to allow basic access for students to enter the 
gym so they may participate in APE.  The space is not purpose built for APE and this creates many 
limitations in programming and inefficiencies of staff time (e.g. no space for large adaptive 
equipment, limited space for storage and utilization of required padding, no APE equipment storage 
and limitations to student travel/activity pathways.)  All of these factors combine to limit students’ 
access to the full array of adaptive PE services. 
 
Proposed change 
 
Under all three design enrollments, the FOCUS program would be relocated to the new or renovated 
building.  The District proposes the inclusion of a purposefully built, small adaptive PE instructional 
space, with sufficient equipment storage, adjacent to occupational therapy (OT) and physical therapy 
(PT) spaces.   
 
 
 
 
Collaboratives 

  
The Westwood Public Schools is a member of the TEC Collaborative and also participates in other 
collaboratives as a non-member community.  The TEC collaborative is a key District partner, providing 
programming for specific students in their collaborative programs (Preschool - Highschool levels) as 
well as substantial professional development offerings for WPS staff and administration. In addition, 
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the Westwood Public Schools Superintendent serves on the TEC Collaborative Board and the 
Westwood Public Schools Director of Student Services serves on the TEC Collaborative Special 
Education Directors guidance committee. Finally, the Westwood High School hosts a dedicated TEC 
Collaborative classroom which provides programming for students (grades 9-12) from multiple 
surrounding communities in the context of Westwood High School. This classroom was purpose built 
during the construction of the Westwood High School building and has been a component of the High 
School community for the last decade. 
 
Community Partners 
 
The Westwood Public Schools works closely with multiple community partners to provide access to 
additional services: 

 
Westwood collaborates with local Early Intervention Providers to insure a seamless 
transition from early intervention services into the Westwood Integrated Preschool 
Program for students who are eligible for special education services. This program 
provides opportunities for inclusion of preschool children.  
  
The Westwood Public Schools has active and creative partnerships with public and 
private agencies to facilitate our students' transition  to adult services.  Agency liaisons 
from the Department of Mental Health (DMH), the Department of Public Health (DPH), 
the Department of Developmental Services (DDS), and the Massachusetts 
Rehabilitation Commission (MRC) are frequent and welcome collaborators as we plan 
for students' successful transition to adulthood. 
  
The Westwood Public Schools collaborates with the Westwood Commission on 
Disability.  The Commission on Disability works on issues of great importance to Town 
residents with disabilities and their families.  These include housing, transportation, 
physical access and emergency planning.  They also present 'Caring for the Caregiver' 
events to support families. 
 
The William James College INTERFACE Referral Service, available to all Westwood 
residents, connects children, adults, and families, with mental health and wellness 
resources. 
 
Westwood Youth and Family Services is a municipally-funded agency that provides 
clinical and supportive services for children ages four through eighteen. 

 
 
Deficiencies in the Existing Program 
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All three schools identified in the potential project require significant improvement in the physical 
space for the provision of occupational therapy, physical therapy, and speech and language 
therapy services.  While services are being provided in compliance with student IEPs in all settings, 
significant improvements in the amount and quality of space for staff offices, student treatment, 
and staff/parent consultation is needed. 
 
Most classrooms are too small and limited in breakout space in order to support push-in services. 
The Learning Center and Resource Room houses 7-9 staff members at a time, and there is no way to 
subdivide the space for student groups, making it difficult to properly service students. There is also 
no sensory room at Hanlon for students who might be having a regulatory challenge.  
 
Currently, at the Hanlon School, support services (ELL, OT, PT, Math Support, and Literacy Support) all 
share one room, which provides scheduling limits, far travel distances for K students receiving 
supports, and limited privacy and/or quiet space for interventions, testing, etc. Additionally, there is 
no designated space for OT/PT equipment so service often happens in hallways. Speech staff and the 
school psychologist share a space that is connected to the Health office. The room is too small for 
groups larger than 4, and confidentiality is often compromised as a result of the layout. The 
psychologist and speech staff have to turn on noise cancelling machines when they make telephone 
calls to preserve confidentiality.  
 

 
Proposed Changes 
 
A new or renovated facility will support dedicated space for student services and Special Education 
and a more effective positioning of rooms used for the delivery of services to students throughout 
the school. The District’s goal for its future educational program is to create instructional spaces for 
special education that are designed into, or adjoining grade level classrooms whenever possible.  
When separate pull out spaces are required, they should be physically distributed throughout the 
building. 
 
Specific space requirements of a new or renovated facility include varied areas appropriate for 
occupational therapy including small motor tabletop activities, sensory activities, and apparatus.  
Separate pullout spaces for use by providers that draw students from multiple classrooms, or that 
require additional acoustic separation and/or privacy in order to most effectively deliver their services, 
are necessary as well. 

In addition, a new or renovated facility will provide specially designed spaces that are ADA compliant 
and employ Universal Design architectural features to be accessed by the students who most require 
these supports.   As such, the District proposes changes in the location of some specialized district-
wide special education programs: 
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In all design enrollments, the Focus program (currently housed at Deerfield) would relocate to 
the Hanlon School. The Focus Program (see description of program on page ____) serves 
students who are medically fragile or have intensive disabilities. This move would ensure that 
these students experience continuity of school location for Kindergarten - grade 5. This would 
also allow for the significant ADA investments and Universal Design architectural features of 
a newly built building to be accessed by the students who most require these supports. 
 
Similarly, in a consolidated Hanlon/Deerfield, the District would propose moving the 
Westwood Applied Behavioral Analysis (WABA) program to the new building.  This would 
enable for the significant ADA investments and Universal Design architectural features of a 
newly built building to be accessed by students who most require these supports.   
 
In a consolidated Hanlon/Sheehan, the STAR program and the Language-Based Classroom 
(both currently located at Sheehan) would move to the consolidated building. 

 
Finally, all three design enrollments would allow for an increase in the capacity of the re-designed 
school to host Extended School Year (ESY) programming in an accessible, climate controlled and less 
restrictive setting.  The district would likely move all K-5 ESY programming to the newly designed 
school locations to maximize access for all students and maintain continuity of schooling for students 
with the  most significant disabilities. 

O.  Counseling/School Psychologist  

Current Practices 
 
Counseling services are provided at the elementary level by a licensed School Psychologist.   Current 
staff includes 1.0 FTE at Sheehan, 1.0 FTE at Deerfield, and .8 TTE at Hanlon.   Counseling services are 
provided for students whose IEP goals center around emotional adjustment concerns.   In addition, 
psychologists help children in crisis, assist with making students feel safe and comfortable at school, 
and strengthen communications between the school and home. The psychologist, with parental 
permission, administers educational and related testing as required by regulations. Each identified 
elementary school has a school psychologist who works with teachers, parents and students to teach 
respect, responsibility, and conflict resolution. The psychologist supports the school community by 
working with small groups of students to facilitate friendships and assist with social and emotional 
issues.   
 
Proposed Changes 

 
The design of purpose built, sound-proof and well designed counseling spaces (both professional 
office and meeting room/spaces) in the new or renovated building will allow school psychologists to 
meet individually and in groups with students in a low stigma manner, participate in phone 
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conversations with outside providers and parents confidentially, and greatly increase the efficiency of 
supports that can be provided to students in the elementary buildings identified.  The District 
envisions school psychologists being key members of the multidisciplinary team and being able to 
work with students in office settings, in-class rooms and in small group settings throughout the 
building. Psychologists will be able to work in a manner that supports confidentiality and create a 
calm, supportive environment that allows children to build trust and communicate about their 
concerns to a key adult in a developmentally appropriate  manner. 

  

P.  Health Services  

Current Practices 
 
Westwood Public Schools Health Services are provided during regular school hours by Registered 
Nurses under the supervision of the school physician. Each elementary school has a full-time nurse 
The mission of Health Services is to promote health, safety and wellness so all children can achieve 
academic success. The nurses are responsible for immunization compliance, health care planning for 
students with medical needs, educating staff about health care issues affecting student performance, 
and providing emergency and advisory care to students. 

 
In addition to providing on-site first aid and administering medication to students during the school 
day, the nurse actively seeks to identify health concerns that may be affecting students, and to guide 
students and their families to appropriate health resources. 

 
Proposed Changes 

 
The provision of larger, purposefully designed and noise/sound managed nursing space with 
identified storage, student rest areas and nurse work areas that are both calming and confidential 
will allow the nurses in the identified buildings to provide the most efficient and effective medical 
support and intervention possible.  The District envisions the integration of school-based nursing 
supports with information from parents and outside providers to maximize student learning. The 
newly designed building will allow for greater communication, space for parent outreach and 
student health education in additional to traditional nursing tasks, materials and supplies 
management, and modern data entry/case management. 

 

Q.  Extended Day Programs  

The Westwood Public Schools provides a tuition-based before- and after-school Extended Day 
Program for children enrolled in the Westwood Public Schools.  The program is open every day that 
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school is in session as well as on selected no-school days for an additional fee.  The before-school 
program begins at 7:30 am.  The after school program is open from dismissal to 6:00 pm.   
 

The before-school program exists at all five elementary school sites and serves a relatively small 
number of children (ranging from 11 students at Deerfield to 67 students at Sheehan) in their home 
school.   

The after-school program serves approximately 450 students and is housed a three sites, as follows: 

 

Extended Day Site School Population Served # of students enrolled 

Hanlon Hanlon and Downey 198 

Sheehan Sheehan 131 

Martha Jones Martha Jones and Deerfield 151 

 

School buses transport children who attend school at Downey and Deerfield to their respective 
Extended Day sites.   

The Extended Day Program provides opportunities for children to participate in a variety of activities 
such as arts and crafts, dramatic play, group games and sports, cooking, and science activities.   The 
program also provides quiet spaces for reading and completing homework.  To do so , the program 
uses a combination of dedicated Extended Day space, as well as shared classrooms and public spaces 
such as the gym, cafeteria, art and music rooms, library, athletic fields, and playgrounds.   

The Extended Day Program is overseen by a Director and three site coordinators.  The Director and 
Hanlon Site Coordinator have dedicated office space at Hanlon that is contained within an Extended 
Day classrooms space.  The classroom is specially equipped with kitchen appliances and an adjacent 
large storage room.    The Martha Jones and Sheehan Site Coordinators have office space and storage 
space at their respective sites.  The program also employs approximately 53 part-time staff. 

The classroom/office designated for Extended Day at Hanlon has also become a multipurpose 
breakout space during the school day activities such as literacy intervention, science enrichment, class 
photos, PE/Band/Music when displaced from the gym, etc.  

 
Proposed Changes 
 
Based on the design-enrollment and site location of the preferred alternative, the catchment areas 
and transportation methods associated with the District’s Extended Day programs may change.  In 
addition, the program may consolidate from three after school sites to two. 
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Each of the options explored should include a dedicated office suite for the Extended Day program, 
located near the building’s main administrative offices and appropriate storage for program 
equipment and supplies.    
  

R.  Summer Enrichment Programs 

Current Practices 
Westwood's Summer Enrichment Program provides enriching academic, creative, and movement 
classes for students K-8 on a tuition basis. Students are able to explore and develop a variety of 
interests and receive supportive instruction in areas that need to be strengthened. The program is 
predominantly staffed by experienced Westwood teachers. The program is four weeks long, divided 
into two week sessions. Each child participates in three classes per day from 8:30 - 12.  Each hour long 
class is followed by a 15 minute break and snack time.   

 
All classes currently take place at Thurston Middle School, as the size of the facility supports the 
program enrollment.  In addition, while the middle school facilities support some programming that 
cannot be run at any of our elementary schools (e.g., rooms designed for cooking classes, multiple 
gym spaces), holding the summer program at Thurston has some significant drawbacks.  For example, 
in order to run the K-1 program, appropriately-sized furniture must be transported to the middle 
school.  In addition, Thurston is currently the oldest building in the district, and many rooms do not 
have air conditioning or HVAC systems that are effective for climate control in the summer.  Finally, 
locating the summer program at Thurston Middle School presents some challenges in the District’s 
summer maintenance schedule. 
 
Proposed Changes 
In a consolidated building, there would be sufficient space to run the elementary Summer 
Enrichment Program.  The elementary program would move to the new or renovated building.   

S.  Vocational Education Programs  

Hanlon, Deerfield, and Sheehan Elementary Schools offer no vocational educational programs. 
  

 

T. Transportation Policies  

Current Practices 
 
Westwood Schools uses buses to transport students who live beyond the established walking 
distance from home to school and back in an efficient, safe, and economical manner. Westwood 
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also provides transportation for academic field trips in direct support of the curriculum, 
transportation for support of the co-curricular program (athletics, music, drama, and the like), and 
transportation to Extended Day programming. 
 
Kindergarten and first graders are provided with transportation, even if they live within one mile of 
school, so long as they complete an application. Students in grades 2-5 who are living, by the most 
direct route, a distance greater than one mile from school are eligible for transportation. For 
students in grades 6-8, transportation eligibility is guaranteed for students who live greater than 
one and a half miles from school. The only exception to this policy is for students who must travel 
on streets with no sidewalks and/or exceptionally heavy vehicular traffic. Stops are generally 
chosen with concern for numbers and safety of children involved, and also with concern for 
property of abutters. On occasion, students at any grade level who live within the walking zone may 
be accommodated on a bus if they meet the bus at an existing centralized bus stop and there are 
extra seats available. The annual transportation fee for 2019-2020 is $180 per student ($1 per day) 
for all students, grades K-12. There is an annual family cap of $450.00 for all students K-12. 
 

2019-2020 Percentage of Students By Bus Eligibility Status* 

    

 Walker Bus Eligible Total 

Deerfield 29 158 187 

Hanlon 137 64 201 

Sheehan 111 182 293 

Total 277 404 681 

    

 Walker Bus Eligible Total 

Deerfield 16% 84% 100% 

Hanlon 68% 32% 100% 

Sheehan 38% 62% 100% 

Of Total 41% 59% 100% 

 
*The tables above exclude students who take Special Education vans or students who may have 
moved from one assignment zone to another and were retained in their original elementary school 
to avoid a disruptive transition. 
 
In school year 2019-2020, the Hanlon School has been served by one bus, which picks up all 
students from the neighborhood around the Hanlon School. In addition, one van brings students 
who are assigned to Hanlon and live at University Station. The Sheehan School is served by five 
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buses, which traverse a slightly larger geographic area, including some roads that do not allow for 
corner stops due to lack of sidewalks or heavy vehicular traffic. Finally, the Deerfield School is 
served by seven buses. One of these buses brings students who are assigned to Deerfield and live 
at University Station. Others traverse a large geographic area, with fewer centralized stops due to 
lack of sidewalks or heavy vehicular traffic. The Sheehan and Deerfield buses sometimes have 
empty seats, but cannot accommodate as many students as the Hanlon bus because of their longer 
routes or fewer centralized stops. The district tries to keep the average length of ride for elementary 
students under 35 minutes when possible. Buses that travel to University Station have the longest 
run between centralized stops.  
 
At each of the Hanlon, Deerfield, and Sheehan Elementary Schools, some parents choose to drive 
students. However, at Hanlon in particular, many parents walk with their students to school and 
the gathering of parents and students at the playground has become a core element of the Hanlon 
school community. After school at Hanlon and Sheehan, when a school gym is in use for sports or 
activities, there can be additional school bus or parent traffic to the parking lot of the school.  
 
The schools, where desired, have designated separate zones for parent parking and entry points 
for parent drop-off and pick-up. In some cases, all students enter and exit at the same point. At the 
Hanlon and Sheehan Elementary Schools, the bus pickup and drop-off is complicated by Extended 
Day programming before and after-school.  
 
 
Proposed Changes 
 
The staff at the Hanlon, Deerfield, and Sheehan Elementary Schools have worked around existing 
driveways and entry points for yellow buses, vans, student walkers, parent pick-up and drop-off, as 
well as after-school programming and Extended Day pick-up and drop-off.  The Westwood Schools 
would like to renovate or design their building for these needs in a more intentional way. Residents 
of Westwood have also had concerns about traffic within the town, in particular on main arteries 
like High Street, Pond Street, and Gay Street. The site access and circulation will need to be designed 
to minimize traffic impacts to the extent possible. However, crosswalks should be strategically 
placed and traffic will need to be slowed for student crossing in the neighborhood of the school. 
 
Finally, it will be important to consider the number of buses needed when establishing school 
assignment zones. Depending on the design enrollment of the building and the districts that it 
serves, it is possible that the Westwood Schools will see a net increase in the number of buses 
needed and a corresponding impact on the annual operating budget. For example, Deerfield is 
currently served by seven buses because the district that it serves cannot be served by centralized 
stops and this number could increase if the routes get longer. The district also recognizes that any 
future change to start times of schools can also impact daytime traffic patterns and the number of 
buses needed.  
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U. Functional and Spatial Relationships   

Building Features and Adjacencies 
 

To be updated following Principal Workshop #2 

 

 Site Features and Adjacencies 

  
Design alternatives should express the following: 

● All playgrounds to be in proximity to grade level classrooms and the cafeteria.  This close 
geographic relationship will help to easily manage the transition from classroom to recess, 
from recess to the cafeteria, and from the cafeteria back to the classroom.  Additionally, this 
relationship will support the capability of outdoor learning opportunities.     

● A hardscape play area adjacent to playgrounds 
● Emergency vehicle access to be coordinated with public safety requirements  
● A paved service yard capable of supporting deliveries in a wide variety of vehicles 
● Faculty and staff parking near the academic areas of the building and capable of doubling as 

event parking near public areas of the building (gym & cafeteria). 
● Dedicated site circulation for each of the following: 

○ Parent vehicles 
○ Buses 
○ Vans 
○ Pedestrians  

● Multi-purpose playfield with reasonable access from the gymnasium. 
 
Currently Deerfield and Sheehan have outdoor gardens and learning spaces that bring the school 
communities outside.  While Hanlon does not have a dedicated outdoor classroom space, the woods 
adjacent to the area (Mulvehill Conservation Area, Lowell Woods, and Grimm Conservation area) are 
accessible to students and teachers for outdoor exploration and learning.  The District is committed 
to providing outdoor learning and creativity spaces that: 
 

● Provide the school community with an accessible, usable outdoor environment in which 
members may learn, teach, play, create, or relax. 

● Give students a greater awareness and respect for their environment, both locally and 
globally. 

● Provide students with exposure to the complete food cycle, including planting, growing, 
harvesting, and eating produce, through the composting of food waste. 
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● Provide an outdoor learning lab for students to experience hands-on STEAM learning 
through building, tinkering, and experimentation. 

● Improve the well-being of every member of our school community by increasing the amount 
of time spent outside and unplugged. 
 

The proposed project should include the installation of age-appropriate fully accessible playgrounds 
located near the cafeteria to best facilitate the daily recess / lunch sequence.  Additionally, the District 
would like to provide the following types of outdoor educational based activities in either enrollment 
option:  

  
● Collection, examination, and analysis of soil, water, and plant samples 
● Offering of artistic and/or informational presentations in an amphitheater setting 
● Planting, maintenance, and harvesting of vegetable gardens 
● Physical education exercise, games, dance, and general movement activities 
● Exploration of the wetlands on the property via paths and boardwalks 

  

Current Site Access and Circulation 
  

To be Updated by D+W 
 
 
 

Proposed Changes 
  

It is important to note that the enrollment option chosen will have a significant impact on the 
parking and site circulation. The separation of parent vehicles, buses, and pedestrians, and the 
ability to provide parking and delivery access are key goals in the development of the proposed 
options. 
 

V. Security and Visual Access Requirements  

Current Practices 

Safety and security of our students, faculty and staff is paramount. The Westwood Schools believe 
that equipment, technology, and architectural design must assist in an overall approach to safety and 
security.  In 2018, the Town of Westwood commissioned a comprehensive study of the security needs 
of the school buildings, including an assessment of existing conditions and a summary of 
recommendations. The report stressed that an excellent school security program blends the following 
components: 
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● People: Competent, compassionate, well-trained teachers, staff, and outside agency partners 
who understand the school and town culture and are able to balance a warm and open culture 
with strong and consistent security to protect everyone.  

● Technology: State-of-the-art security technology carefully designed to fit the risks of the 
district and its schools. This technology should be designed to minimize disruption and be 
flexible to varying needs and changing risks. 

● Policies and procedures: Strong, well-communicated and standard policies, procedures, and 
protocols.  

● Knowledge and training: Robust, relevant security education and training programs to prepare 
and empower staff at maintaining a safe environment and to embrace security as a 
responsibility.  

The independent security study found that Westwood Schools have strong and committed leadership 
and staff that are focused and comfortable thinking about security, as well as a welcoming, warm 
environment to foster positive interactions between staff and students.  

The report noted that security technology and access control has improved markedly in recent years. 
The district continues to invest in and install fixtures, tools, and equipment to improve security.  In the 
2019-2020 school year, the Town and the Westwood Schools expressly set aside funding to purchase 
technology or complete capital projects that were recommended by the security report that was 
commissioned. In addition, the district continues to prioritize recurring repair and maintenance items 
that impact school security.  

Proposed Changes 

The district and the design team will be improving school security when they collaboratively design a 
building that enhances the student and staff experience. A building that incorporates natural light, 
facilitates authentic learning experiences and collaboration between teachers and students, and 
accommodates the needs of diverse learners will foster resiliency and enhance security in the school 
community.  

It will also be critical for the new school to be expressly designed with security in mind. Any school 
design will need to incorporate some of these considerations:  

● Public / private separation: The school will be accessed by the community outside of the 
Westwood School and Extended Day Program hours.  The building should therefore be 
designed so that there is a way to permit access to community spaces that are regularly 
used on nights and weekends (such as the gym, or auditorium) and simultaneously restrict 
access to instructional spaces (such as classrooms, media or technology rooms, or offices).  

● Access control and visitor management: An entry vestibule with cameras should be at the 
main entrance, the front entrance as well as other entrances and exits should be secured 
appropriately, and perimeters should be reasonably secure against intrusion, so that overall 
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the building feels designed to facilitate the screening and admission of visitors. With respect 
to grounds and placement of the building, playgrounds, or fields on school property, 
consideration should be taken for elementary student safety given the traffic flow on 
abutting streets. Within buildings, mechanical locks for classrooms and other spaces should: 
ensure security of staff and students in that space, be easy to use, and be consistent with 
the systems that are installed throughout the district.  

● Technology: Security cameras, communication systems such as phones or paging systems, 
alarms, card access systems, and lighting should be installed to enhance security as needed. 
Where appropriate, this technology should be compatible with other systems and software 
that are already used in the district. 

The topics listed above are not a comprehensive list of security considerations for the school, but 
physical security systems, as well as security hardware and technology will be important 
considerations for the design team. 
 

Process for Collaboration & Documentation of Support 

Westwood Public Schools established a programming sub-committee to work with Dore + Whittier 
to define the project’s educational intent and space program. Dore + Whittier facilitated three 
programming sessions and one District-wide visioning session, performed site visits, and 
collaborated via telephone and email. 

The first programming session - Principal Workshop #1 - included separate interviews with building 
principals and staff from Hanlon Elementary, Deerfield Elementary, and Sheehan Elementary to 
clarify current and future educational missions and programs of both schools, including the desired 
educational delivery methodologies and overall building organizational strategies. Participants were 
also asked to define what was at the “heart” of the project for them, including specifics on any non-
negotiables.  

The second round of programming - Principal Workshop #2 - included the principals from all District 
elementary schools, the Superintendent, and the Director of Special Education. The workshop 
focused on the MSBA Space Summary template and resulted in a first pass at a comprehensive 
listing of spaces, their expected space usage, and room sizes necessary to deliver the desired 
educational programs and services. Principal Workshop #2 also explored diagrammatic expressions 
of spatial relationships, including the division of public and private spaces and the relationship 
among core academics, extended learning spaces, and the library/media center.  This session also 
included a brainstorming of guiding design principles.  



 

57 

A third programming session specifically focused on fine and performing arts education and the 
space usage, room size, and spatial relationships required to best support the level of robust fine 
and performing arts instruction provided at the elementary level in Westwood.  

The District-wide Visioning session included approximately 140 elementary staff, including SPED 
staff, instructional coaches, technology integrators, administrators, librarians, and general education 
classroom teachers. The visioning session was conducted in 2-parts; in the first 90 minutes, the 
Design team led District staff through a series of hands-on activities to explore their definition of a 
meaningful learning experience and meaning social/emotional learning. Participants used 
inspirational imagery, their own background knowledge, and personal experiences to envision a 
variety of educational experiences, which they illustrated in words, images, and 3-D models. 
Participants used consumables from a maker table provided by the Design Team.  

In part two, the Design Team gave a short presentation on educational environments that support 
Next General Learning Standards using a variety of projects from architects, both local and world-
wide. Using this information, participants were then asked to envision appropriate learning 
environments to support the types of meaningful learning experiences they identified in Part 1 of 
the workshop. Using big chart paper, participants chose a specific environment within the larger 
building (e.g. - classroom, library, cafeteria, etc.) and envisioned the layout and characteristics of the 
space. Again, participants used words and images to illustrate their thinking.  

The outcomes from both parts of the Visioning Session can be found in the Visioning Report in 
Appendix….. 

In addition to these programming sessions, Dore + Whittier presented progress to the Working 
Group and School Building Committee regularly to receive feedback and input. The minutes from 
these meetings reflect the overall committee support for the educational program. Per the 
requirements of Module 3, Dore & Whittier presented the space summary to the Westwood Public 
School Committee for review, comment and approval. Minutes from these meetings are located in 
Appendix X.07. 

 
Major Outcomes - Guiding Principles for Design 

Two major outcomes of the programming effort include the completion of the MSBA Space 
Summary template which is communicated in another section of this Preliminary Design Program 
submission and several overarching guiding principles for design. This bulleted list below represents 
the objectives for all design alternatives from an educational perspective and will serve as the basis 
for evaluating the success of an alternative’s ability to embody the educational program. 

Guiding Principles for Design 
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Site 

● Separation of site circulation (cars, buses, pedestrians 
● Appropriate number of faculty, staff, and visitor parking spaces functionally located 
● Design elements to provide for safety and security of building and site 
● Age appropriate playgrounds adjacent to cafeteria and kindergarten “neighborhood” 
● Field and baseball diamond to support community use 
● Access to outdoor learning spaces 

Building 

● Classrooms grouped to provide for grade-level neighborhoods that retain a “small school” 
culture 

● Classrooms adjacent to extended learning spaces and small, flexible breakout spaces 
● A sufficient number of classrooms to accommodate the District’s policy regarding small class 

sizes 
● Building zoned into public and private sections 
● Sufficient professional space for adult planning, collaboration, and consultation 
● Special education spaces that maximize inclusive practices, allow for effective delivery of 

related services, and employ Universal Design principles 
● Classroom spaces that provide flexibility to support a variety of differentiated instructional 

experiences (whole class instruction, small collaborative groups, individual work, project-
based learning) 

● Instructional spaces that provide access to daylight and views of the outdoors 
● Acoustically separate but visually connected dining experiences in the cafeteria 
● Dedicated spaces for PE (regular and adaptive), Music, Art, and STEAM/coding 
● Flexibility at a variety of scales, including space size and furniture to support various 

learning preferences and teaching methods 
● Utilities and infrastructure to anticipate changing technology, student needs, and 

equipment 
● Provide sufficient space for Administration located adjacent to the main entrance of the 

building 
● Performance space that meets MSBA guidelines and the District educational program. 
● Library/Media Center that is a learning commons, a reimagined, multi-use space in proximity 

to general education classrooms, STEAM, coding, makerspace locations and art to allow for 
more project-based, interdisciplinary work individually and in small groups.  

● Energy requirements... 
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TO BE REMOVED? 

 

Previous Coordinated Review 

 
Every six years, the District participates in the Comprehensive Program Review (CPR) from the 
Massachusetts Department of Elementary and Secondary Education (MADESE).  In the future, this 
audit process is being split into every three year Tiered Focus Monitoring (TFM) visits.  The Westwood 
Public Schools will have the first TFM visit in February 2020 and feedback and findings from the 
MADESE will be given to the district in the late spring/early summer of 2020 and will be able to be 
included in budget planning for FY’21 and beyond.  

The last Comprehensive Program Review (CPR) that included special education facilities was held in 
2013 - 2014 and the findings under Special Education Indicator #55 “Facilities” was found to be 
implemented.  The DESE requires that District buildings meet the following regulatory requirements: 

Special education facilities and classrooms 

The school district provides facilities and classrooms for eligible students that 

1. Maximize the inclusion of such students into the life of the school; 
2. Provide accessibility in order to implement fully each student’s IEP; 
3. ARe at least equal in all physical respects to the average standards of general 

education facilities and classrooms; 
4. Are given the same priority as general education programs in the allocation 

of instructional and other space in public schools in order to minimize the 
separation or stigmatization of eligible students; and are not identified by 
signs or other means that stigmatize such students.   

All proposed design enrollments would allow the District to meet these requirements and provide 
for full compliance with the ADA and other requirements of the law. 

 

 

Community Partnerships 
 
The Westwood Public Schools also values its  wider community partners which aid in their mission to 
expand opportunities for students: 
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Westwood Community Chest is a nonprofit organization dedicated to helping Westwood residents in 
need through temporary financial assistance. The organization awards camperships to summer camp 
for school-aged children. 

  

The Foundation for Westwood Education partners with residents and local businesses to raise funds 
and award educational grants to both the Westwood Public Schools and community organizations. 

  

The Friends of Westwood Performing Arts enriches the music and theater education of Westwood 
students and expands cultural opportunities for the community. 

  

Hale Reservation is a nonprofit educational organization that manages a naturalized area of 
Westwood and Dover, providing outdoor and environmental education experiences for children and 
adults. 

 

The Westwood Public Library provides resources and diverse and creative opportunities for residents 
to satisfy recreational interests and find information on cultural and social trends. Museum passes, 
meeting spaces, information and reference materials, and Internet access are all available. 

  

Westwood Recreation offers fun, innovative, and healthy programs and events. 

 
 

 
 
 
Educational Activities 
  
Like other District elementary schools, both Hanlon and Sheehan Elementary run from 8:50 am-3:10 
pm.  Deerfield runs from 8:25 am-2:45 pm.  

At the Hanlon Elementary School, the Before School Program begins at 7 am. Hanlon students gather 
in the Extended Day classroom. The Extended Day Program runs from 7:30-8:30 am and from 3:00-
6:00 pm. Students use the Extended Day classroom, lunchroom, the Art/Music Room, the Gym, two 
classrooms, the lobby, and the playground.  Information regarding the Extended Day Program is 
described in the Student Support Services subsection above.  

Morning arrival typically begins around 8:30 am. Weather permitting, students report to the 
playground. In inclement weather, students in K-2 go to the lobby and grades 3-5 go to the lunchroom 
from 8:30-8:45 am. Children learn in their general classrooms for most of the day and travel to lunch, 
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physical education, music, art, and library classes. Student dismissal begins at 3:10 pm and ends at 
approximately 3:20 pm. 

At Sheehan Elementary, students in the Before School program gather in the cafeteria (grades 3-5) 
and Rm. 5 (grades K-2). The Sheehan Extended Day Program runs from 3:10-6:00 pm. The program is 
held in the cafeteria, library, gymnasium, Rm. 3, and Rm. 2. Children learn in their general classrooms 
for most of the day and travel to lunch, physical education, music, art, and library classes. Student 
dismissal begins at 3:10 pm. and ends at approximately 3:25 pm. 

At Deerfield Elementary, the Before School Program begins at 7 am. Students gather in the cafeteria. 
Morning arrival typically runs from 8:05-8:20 am. Upon arrival, students report to the playground. In 
the event of inclement weather, students spend the morning arrival period in the school gym and 
cafeteria. Children learn in their general classrooms for most of the day and travel to lunch, physical 
education, music, art, and library classes. Student dismissal begins at 2:40 pm. and ends at 
approximately 2:55 pm. Deerfield does not currently have an Extended Day Program onsite, and 
instead, partners with the Martha Jones School. Students are bussed to the Extended Day Program.  

  
Core Academic Spaces 
  

In the general education classroom setting, teachers at Hanlon, Deerfield, and Sheehan plan 
lessons that are student-centered, hands-on, and inquiry-based. Classrooms are a bustling 
hub of differentiated, cooperative, small-group learning teams where students work at 
stations, meet in a whole group, or work independently in a more self-directed activity. 
Specifically, in science and mathematics, there are a variety of experiments and/or hands-on, 
active lessons that require flexibility in classroom layout, tables for experiments and lab work, 
and ample storage for teaching materials, consumables, and ongoing project work.   

General education teachers, Special Education teachers, and interventionists share students 
across classrooms, utilizing break-out spaces in hallways, and pushing into classrooms 
throughout the day. At times, students either leave the classroom to receive therapies, 
including OT, SPL, PT, SEL, or specialists push into the classroom to provide services when 
possible. In Westwood, play, movement, and gross motor activities are used to activate 
students’ senses, excitement, curiosity, and concentration. Teachers set up hands-on “wonder 
stations” where students explore various concepts related to interdisciplinary content. 
Additionally, teachers leverage sensory pathways in classrooms and hallways where patterns 
affixed to walls and the floor enable students to complete multi-stage tasks and make 
connections in the brain responsible for sight, touch, and sound. Teachers extend this 
stimulation to the outdoors where indoor learning walks and sensory pathways become 
outdoor learning walks and various other outdoor activities (like gardening, readers theater, 
writing activities, and experimentation) at each school’s outdoor learning space. When space 
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is needed for larger group work, classrooms will try to use the gymnasium if it is not in use or 
they go outside, weather permitting.  

The active, authentic learning described above, where play and inquiry are at the forefront of 
knowledge acquisition, requires flexibility at a variety of scales, paired classroom adjacency, 
movable partitions between classrooms, attached small group rooms, and extended learning 
space immediately outside classrooms to support flexibility of the teaching environment.  
 
Supplemental Learning Areas Within the Building 
  

There are limited supplemental learning areas within the Hanlon, Deerfield, and Sheehan 
Elementary Schools. Because all three elementary school’s current spaces are smaller than 
average, “push-in” support and small group instruction often takes place in classroom comers, 
on the floor, and at small tables in the backs of classrooms. Pull-out support happens in 
hallways, converted closets, the cafeteria, the lobby, shared office spaces, and in Special 
Education classrooms, which are also converted offices. As a result, many Special Education 
spaces lack privacy, are not acoustically separate, and are void of natural light.  

Both Hanlon and Deerfield Elementary Schools have no dedicated space for art or music, and 
their libraries are well below MSBA guidelines as they are both former converted classrooms. 
At Hanlon, art and music share a space backstage just off of the gymnasium. Limited 
accessibility at Hanlon requires art and music instruction to be relocated in times when a 
student cannot access the shared art/music space.    

At Deerfield, art takes place in a converted locker room, which also shares accessibility issues 
like Hanlon. Music takes place in various locations depending on the day, including the gym 
floor, attached stage, and in the cafeteria.  

Sheehan Elementary School has a dedicated library and dedicated space for art and PE; music 
takes place on the cafeteria stage. With no dedicated space for Adaptive PE, this service take 
place in the hallway outside the gymnasium, with no privacy and directly in the way of anyone 
circulating in that area of the building. 

In all three design enrollment options, the District has identified a desire for dedicated space 
for music, art, STEAM, PE, and Adaptive PE. Additionally, the District has identified a desire for 
Extended Learning Areas within a new or renovated facility to address the increasingly 
collaborative nature of teaching and learning.  These spaces, proposed as net-generating 
spaces, include a total of 6, one for each grade level pod. The District and design team envision 
these as dynamic, multi-use spaces that serve as environments for breakout spaces, small and 
large group instruction, assemblies, workshops, indoor sensory pathways, student 
presentations, dramatic performances, and “messy” creative projects. In addition to meeting 
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current educational needs, flexible Extended Learning Areas would be ideally poised to meet 
unanticipated future educational needs of the District’s elementary students. 

 

 

A Day in the Life of a Student 

  

Elementary School: Typical Day/Week in the Life of a Student 

Activity or Subject 
Hanlon 

Activity or Subject 
Deerfield 

Activity or Subject 
Sheehan 

ELA ~ 105-135 
minutes  per 
day 

ELA ~ 105-125 minutes 
per day (includes 
Reading, Writing, and 
Work Study) 

ELA - 105- 125 minutes 
per day for Reading, 
Writing, and Word Work 

Mathematics ~ 
60-70 minutes 
per day 

Mathematics ~ 60-70 
minutes per day 

Mathematics - 60-70 
minutes per day. 

Social Studies ~ 
45-60 minutes 
per day, 3-4x 
per week, 
alternating with 
Social Studies 
units 

Social Studies ~ 45-60 
minutes per day, 3-4x 
per week, alternating 
with Social Studies 
units 

Social Studies - 45 - 60 
minutes per day, 3-4 
times per week 
alternating with Science 
Units 

Science ~45-60 
minutes per 
day, 3-4x per 
week, 
alternating with 

Science ~ 45-60 
minutes per day, 3-4x 
per week, alternating 

Science - 45-60 minutes 
per day, 3-4 times per 
week alternating with 
Social Studies units 
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Social Studies 
units 

with Social Studies 
units 

Art ~ 1x 45, PE 
~ 1x 45, Music 
1x 45, Library 
1x 45 per week 

*a double 
special for each 
grade level 
1x45 per week 
in grades K, 1, 
2, 4, 5 

Grade 3 coding 
1x 45 per week 

Art ~ 1x 45, PE ~ 1x 45, 
Music 1x 45, Library 1x 
45 per week 

*a double special for 
each grade level 1x45 
per week in grades K, 
1, 2, 4, 5 

Grade 3 coding 1x 45 
per week 

Art - 1 x 45  

PE - 1 X 45 

Music - 1x45 

Library 1x45 

*a double special for 
each grade level 1 x 45 
per week in K, 1, 2, 4 & 5 

Grade 3 Coding 1 X 45 
per week 

Lunch/recess 
60 minutes per 
day.  

Recess/Lunch 60 
minutes per day 

Recess and Lunch 60 
minutes per day  

  

 

  

Question Yes/No or 

Comment 

Ensuring Access   
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1. Do the facilities and classrooms for eligible 
students maximize their inclusion into the 
life of the school? 

No.  A new or renovated school facility would 
support a wider distribution of support 
classrooms to maximize inclusion into the life 
of the school. 

2. Do all eligible students have access to 
school facilities including, but not limited to, 
those areas necessary to implement the 
student's IEP? 

Yes 

3. Are resource rooms and separate 
classrooms for students with disabilities 
given the same priority as general education 
programs for access to and use of 
instructional and other space in public 
schools? 

Yes 

4. Is the school providing whatever 
equipment and making whatever physical 
adaptations are necessary, including 
acoustical and lighting treatments to remove 
physical communication barriers for students 
who are visually impaired, deaf, or hard of 
hearing? 

Yes, however, a new or renovated school 
facility would offer greater availability of 
adaptive resources to all students. 

Ensuring Equality   

5. Are the facilities and classrooms serving 
only students with disabilities at least equal 
in all physical respects to the average 
standards of general education facilities and 
classrooms? 

Yes, however, the current average standards 
of general education facilities and 
classrooms are often below recommended 
MSBA standards. 

Minimizing Stigmatization   
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6. Specifically, does the plan place a 
classroom serving only older students with 
disabilities in a part of the school building in 
which all the classrooms are occupied by 
elementary school students? Vice versa? (if 
yes, it’s a violation) 

No. 

7. Does the plan place all, or a significant 
proportion, of special education facilities 
together in one part of a school building? (if 
yes, it’s a violation) 

No.  A new or renovated school facility would 
ensure locations of facilities used to deliver 
special education services are distributed 
throughout the school building. 

8. During a school construction project, is the 
plan to move classrooms of students with 
disabilities to locations apart from the 
general education program? (if yes, it’s a 
violation) 

No. 

9. Is the plan to place a sign saying "special 
class” or “resource room” on the front of a 
substantially separate classroom? (if yes, it’s 
a violation) 

No. 

 

 

 

 


